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PERCEPTION OF   LEADERS AND TEACHERS TOWARDS

COOPERATIVE LEARNING PRACTICES IN SECONDARY

SCHOOLS OF ARSI TICHO SUB ZONE, OROMIA REGIONAL

STATE

ABSTRACT

The purpose of this study was to investigate the perception of school leaders and
teachers        towards CL practices in the Secondary Schools of Arsi Ticho Sub Zone.
To achieve this      purpose, the descriptive research design was employed.
Questionnaire, interview and documents were used as instruments of data collection.
Data was collected from 7       secondary schools of Arsi Ticho Sub Zone. A total of
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114 teachers and 88 School leaders (7 PTA Chairman, 7 supervisors, 14 Principals
and Vice Principals, and 60 Department Heads) were involved in the study. The data
was analyzed using frequency, percentage, and narrative description. To check
whether there existed a significance difference      between the opinions of SL and
teachers, t-test was employed. The finding of the study revealed that the SL and
teachers have not given much attention to the implementation of CL practices in the
classroom.  The SL focused on administrative activities and teachers were use talk
and chalk only to cover the portion. There is a perception difference       between
teachers and school leaders. Some of the challenges which hinder the
implementation of CL practices were the resistance of teachers to participate in the
implementation of CL practices, lack of commitment of SL and teachers to help the
learners effectively, lack of Students’ motivation, and lack of budget that help the
school to full fill the resources. Improving the  method of preparing organized and
participatory plan, develop the attitude of SL and teachers, and enhancing the
participation of teachers by guiding, supporting and motivating them were some of
the mechanisms that used to improve the implementation of cooperative learning.
Developing the awareness of SL and teachers through training and experience
sharing, mobilizing the community for budget allocation, give support for teachers to
develop CL practices, discussing with teachers to avoid the resistance to practice CL
in the classroom, improving the method of preparing participatory plan and improve
the participation of teachers and leaders in                  implementation of cooperative
learning practices are the recommendations of the study.

⦁ INTRODUCTION

This section of the thesis deals with background of the study, statement of the

problem, basic research questions, objectives,  significance of the study, delimitation

of the study, limitation of the study and operational definition of key  terms.

⦁ Background of the Study

In the world we are living, there is a progressive development and a change from time

to time. For this change, education is one of the major factors that used to enhance

development and to eradicate poverty. It plays a role in establishing suitable

conditions for development process by producing skilled manpower and raising the

human capital for national development and it helps to foster changes in technology

(MoE, 2009).     Besides, the goals of education encompass not only the acquisition of

knowledge but   also the guidance of the individual to his/her fullest potential. The

latter involves the   development of a multitude of skills- skills of critical thinking of
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independent inquiry and of group participatory behavior (Clark, 2008).

In addition, change in education makes change in development in the world. This

implies the continuous change of education to improve the development of people

gradually. In this respect, education has passed through continuous change Aggarwal

(2006).           Similarly, education is playing a great role for development of Africa,

because there is a change in   development from time to time through education. The

same to this,          education makes a change in development of Ethiopia. Therefore,

education is the key and the core for development (Gillard, 2015).

Learning involves the acquisition and modification of knowledge, skills, strategies,

beliefs, attitudes, and behaviors. Learning also involves cognitive, linguistic, motor

and social skills and can take many forms Schunk (2000). Learning is a process that

occurs within nebulous environment of shifting core elements. Learning can reside

outside of        themselves (within an organization or a data base), is focused on

connecting specialized information sets, and the connections that enable us to learn

more important than our   current state of knowing (Siemens, 2005).

Learning approaches are the method of teaching that used between teacher and learner

to improve the implementation of active learning in the class during learning process

occur. Teacher- centered and student centered are types of learning approaches widely

used to develop the cognitive and skills of the learner Petty (2009). In Ethiopia,

learning can be undertaken through learner- centered approach MoE (2002). And also

learning approach is classified to cooperative learning and Independent learning.

Cooperative learning        approach is used to teach students in cooperative or team

through learner-centered       methods to give a chance for students to learn more from

each other (Zakaria, Chin, and Daud, 2010).

Cooperative learning is one of the approaches used around the world to assure the

quality of education and to improve academic achievement of the learners. It is used

to enable learners to interact in problem solving and decision making. According to

Johnson (2000), cooperative learning is a relationship in group of students that

acquires positive                interdependence and interpersonal skills like

communication, trust, leadership, decision making and conflict resolution. In

cooperative learning approach, students learn and do task together by forming a team
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or small group (Johnson, Johnson, and Smith, 2009).

Many researchers agreed that cooperative learning approach is more effective in

classroom (Marzano, 2003; Marzano, Pickering, & Pollock, 2001). Therefore,

students have more time to learn from each other than from the teacher. This method

can improve the academic achievement of slow learners. Johnson (2000) pointed that

individual       student performance was superior when cooperative methods were used

as compared with teacher- centered methods. The performance outcomes measured

include knowledge    acquisition, retention, accuracy, creativity in problem solving,

and higher-level reasoning. In this connection, cooperative learning is superior for

promoting meta cognitive thought, persistence in working toward a goal, transfer of

learning from one setting to another, time on task, and intrinsic motivation (Richard

and Robecca , 2007).

In Ethiopia, cooperative learning is used to apply learner centered effectively to

motivate      students and to improve learners’ interaction MoE (2010). Similarly,

cooperative learning practice is getting an emphasis in Arsi Ticho Sub Zone

Secondary Schools of Oromia Regional State to enable slow learning students. This

method is making a change in     developing students’ ability, in improving students’

achievement in secondary schools. The students’ are form a small group to do and

study together cooperatively in the     classroom (OEB, 2011).

This being the case; however, there are different challenges that limit the practice of

CL practices in the secondary schools of Arsi Ticho Sub Zone. This can have an effect

on developing abilities of students and improving their academic achievement. The

assessment reported by Arsi Zone Education office on Asela town (2014) indicated

that schools that have practiced cooperative learning effectively relatively achieve a

good   result on the students’ academic achievement than the schools that do not

practice it well. This shows us among the challenges of the implementation of CL

practice, the perception of school leaders and teachers may be one of the problems

that hinder the practice of   cooperative learning in secondary schools of Arsi Ticho

sub zone. Therefore, the         researcher was initiated this study on the perception of

school leaders and teachers        towards cooperative learning practices in the

secondary schools of Arsi Ticho sub zone.
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⦁ Statement of the Problem

The implementation of cooperative learning has a challenge and problems that need to

be solved. Anderson (2006) reported that, most classroom times are spent in “teachers

talk”, with only one percent of the students’ classroom time used for reasoning or

expressing an opinion.

In most of schools of Arsi Ticho subzone, traditional learning method is widely

practiced rather than cooperative learning. In the Ethiopia context, the previous

curriculum design and instructional process suffered from the old traditional approach

(teacher-centered) and text-centered teaching strategies (MoE, 2002). This indicates

that when the method of teaching is changed from teacher-centered to learner

centered, the perception used to    apply the new method can be challenged by teachers

and leaders. MoE (2006) revealed that introducing the new concepts of a reform

program in to the existing education system is a big challenge.

Berhanu (2010) conducted the study on practice of cooperative learning in grade 11:

group work organization in focus. He found that the practice of student in group work

is very low because many students’ incapability of using the target language, lack of

cooperative skills and lack of awareness. The other study conducted by Seid (2012) on

effect of cooperative learning on reading comprehension achievement in EFL and

social skills of grade 10 studies revealed that the practice of effective cooperative

learning in reading comprehension achievement in secondary school is varied from

teacher to    teacher.

Yet, another researcher Tamirat (2011) conducted a study on an assessment of factors

that hinder an effective implementation of cooperative learning in English classroom.

He found that there is a negative association between the teachers’ and students

beliefs and their actual practices of CL in classroom. He also revealed that there were

challenges that hinder effective CL practice such as environmental, behavioral and

personal factors. The secondary schools in Arsi Ticho sub zone are also not

exceptional to the above reality.

Generally, the above studies were needed to answer the method of improving
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students’ practices in CL in English subject continuously. In this study the researcher

was need to assess the perception of school leaders and teachers have to improve the

implementation of cooperative learning practice in their respective secondary schools.

The study is     conducted directly or indirectly in nationwide, around the colleges,

university and some secondary schools in Ethiopia. But still there is problem in a

researcher local area to   practice it well. The above mentioned researchers did not

include the perception of   teachers and school leaders toward cooperative learning

practices. In addition to this, the researcher was motivated to conduct this research

because the practice of cooperative learning is yet challenging and the finding of the

previous researches are not related with the researcher’s local area. The researchers

believed that this study could help to fill the present gap.

⦁ Research Questions

In order to study on the perception of school leaders and teachers towards cooperative

learning in secondary schools of Arsi Ticho sub zone, the study tried to answer the

following basic research questions:

⦁ To what extent cooperative learning practices is being implemented in the

secondary schools of Arsi Ticho Sub Zone?

⦁ What is the perception of school leaders and teachers towards cooperative

learning practices in secondary school of Arsi Ticho Sub Zone?

⦁ What are the challenges that limit the contribution of school leaders and

teachers in the implementation of cooperative learning in secondary schools of

ArsiTicho Sub Zone?

⦁ What alternative strategies could be in place to improve the implementation

of cooperative learning in secondary school of Arsi Ticho Sub Zone?

⦁ Objectives of the Study

The study was based on the following objectives.

⦁ General objective

The overall purpose of this study was to investigate the perception of school leaders

and teachers towards cooperative learning practices in secondary schools of Arsi
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Ticho Sub Zone.

⦁ Specific objectives

Specifically, the study was intended to:

⦁ Assess the implementation of cooperative learning practices in secondary

schools of Arsi Ticho Sub Zone.

⦁ Explore the perception of school leaders and teachers towards cooperative

learning practices in Secondary Schools of Arsi Ticho Sub Zone.

⦁ Identify challenges that limit the contribution of school leaders and teachers in

implementation of cooperative learning in secondary schools of Arsi Ticho

Sub Zone.

⦁ Suggest the alternative strategies that could be in place to improve the

implementation of cooperative learning in secondary schools of Arsi Ticho

Sub Zone.

⦁ Significance of the Study

The finding of this study was relevant for students, community, and other stakeholders

of education as a whole. Based on these facts, the finding of this study had benefits for

students in improving their academic achievement in secondary school in general.

Mostly, the lower achiever students would be developing the motivation and interest

in their learning. Students also develop confidences to make decisions and develop the

social integrity. The study was help to encourage students in participation and

problem solving, in developing their interest towards cooperative learning, increasing

internal   efficiency, and improving the students’ ability and skill of the learners.

The study was also benefited community and other stakeholders because when the

mind of their children develops, they have acquired positive attitude, develop

awareness to   follow up and to motivate their children toward learning. In addition,

they were           developed satisfaction, committed in participation to improve the

quality of education, and get benefits from developing knowledge of the learners.

Finally, it may serve as a stage and reference to encourage other researchers to

conduct further and detailed study in the area.
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⦁ Delimitation of the Study

This study focused on investigating how school leaders and teachers perceive

cooperative learning practices and how they can play a role in implementing and

evaluating its       effectiveness in secondary schools of Arsi Ticho sub Zone.

Arsi zone has 4 sub zones. These are South Chilalo, North Chilalo, Arbagugu and
Arsi Ticho sub zones. Arsi Ticho sub zone has 7 woredas and 18 secondary schools.
It is better if the study will be conducted throughout the schools of Arsi Ticho sub
zone. But due to the geographical set up, infrastructure constraints and time
constraints, the researcher cannot conduct his research in all Arsi Ticho sub zone
secondary schools.

Therefore, the researcher obliged to delimit his study on seven secondary schools.
These seven secondary schools are Amignagasgar, Didea, Hamda Diksis, Kula,
Ayimaro Bale, Hasan Usman and Seru Abas. The selected school topography was
indicated that, the  seven schools were selected from seven different Woredas of
Arsi Ticho sub zone.       Because the researcher was well familiar and experienced
with the schools. This would help the researcher get relevant information on the
perception of school leaders and teachers regarding to cooperative learning
practices.

From the sample schools teachers, school leaders, and student counsel
representatives were used to give the response as variables for data collection.
Documents such as  guideline and strategic plan of implementation of effective
cooperative learning practices, students’ achievement plan, and lesson plan were
analyzed by the researcher. Stratified sampling technique was used to select the
teacher respondents and available sampling technique was used to select school
leader respondents. Questionnaires, interviews, and document analysis were the
data collecting instruments from the respondents.               Descriptive statics such
as frequency, percentage were used for data analysis. T-test was used to check the
significance differences between proportions of the responses of   teachers and
school leaders.

⦁ Limitation of the Study

The major limitation encountered the researcher was some respondents were not
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return the questionnaire on time. The other one was some school leaders were

engaged in       various meeting and it was not possible to get them easily for an

interview. Especially, some school PTAs did not come to school continuously.

However, going until their homes the researcher attempted to make the study to

complete as much as possible. In the case of methodology, interview for PTAs about

CL practices was made challenge        because they were not properly follow learning

teaching processes well using class       supervision. But to get the response of PTAs

the researcher was spent more time to orient them well.

⦁ Operational Definition of Key Terms

Important terms used in this study were defined on the basis of the context and

relevance to the objective of the study:

Academic achievement It is the outcome of education which is measured by

examination or continuous assessment and procedural knowledge such as skill or

declarative knowledge such as facts.

Cooperative learning It is a learning approach that students use to work the task

together in small group to accomplish shared goals.

Perception How the leaders and teachers view cooperative learning practices in

secondary schools of Arsi Ticho Subzone.

School leaders Consist of principals, PTAs, department heads, and supervisors of

the    selected secondary schools.

Secondary School It is a division of grade level that incorporate grade 9 and 10 that

the study focus on them.

Teachers The selected secondary school members that participate directly in

cooperative learning practice in learning teaching process.
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⦁ REVIEW OF RELATED LITERATURE

This section of the thesis deals with concept of cooperative learning, nature of CL,

and       advantages and disadvantages of CL. Similarly, perception of leader and

teacher towards CL practices, roles of leaders and teachers in implementation of CL,

effects of CL     strategy on students’ achievement and challenges in practice of CL

were reviewed.

⦁ Concepts of Cooperative Learning

Cooperative learning is defined in different ways. But the concept share similar ideas

for using it in the school. Cooperative means forming group or team. Researchers

stated the meaning of cooperative learning in different ideas. Cooperative learning

refers to small group teaching and learning strategies which actively seek to promote

inter-dependence among group members such that each member of a team is

responsible not only for  learning what is taught but also for helping teammates learn

(Ryan, Reid, & Epstein, 2004).

In another explanation, cooperative learning is an educational situation where learning

occurs while two or more students are working together to complete a common

task (Siegel, 2005). While cooperative learning offers educators an option different

than a teacher-centered approach, problems still exist in regards to which learning

strategies prove to be more effective than others. Further, problems exist with the

level of         competence by the teacher implementing the different cooperative

learning techniques. A gap exists in research when comparing cooperative learning

methods to each other and analyzing the outcomes with each other in terms of student

achievement (Graham, 2005).

This is typically done with groups of two to five students; the smaller the group is the

better to achieve good result. Doing a task in group produced higher outcomes than
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students working alone. This effect was not only due to the cooperative practice, but

also the cooperation increased the likelihood of engagement in the types of talk that

support learning. When working with a partner, forms of elaborated talk are more

prevalent than when working alone (and talking aloud to oneself) (Krol, Janssen,

Veenman, & van der Linden, 2004). In Ethiopia cooperative learning is the one which

gives emphasis in    classroom. Students must form a group of one to five at the

beginning of the school. The groups have a leader that facilitates the group to

participate in all activities (MoE, 2012).

Robert T. Johnson and David W.Johnson (2000) state that cooperative learning is a

relationship in a group of students that requires positive interdependence, individual

accountability, interpersonal skills, face-to-face promote interaction, and processing.

Therefore, the cooperative learning method is an effective teaching method in

motivating low-skilled students and especially in helping them to develop (Graham,

200l).

Similarly cooperative learning is used to develop individual ability through a group
work. Johnson et al (2000) describe that cooperative learning involves the use of
small groups in instructional environments where students work together to maximize
their own and each other’s learning. The CL develops students to encourage each
other in working.   According to Shoa (2009) cooperative learning is a technique that
de-emphasizes      competition and instead encourages students to work together
and to be successful as a team; students must help each other in order to succeed.

⦁ Nature of Cooperative Learning

With group work, everyone has the chance to participate, and everyone has a role to

play. As students join forces to achieve a common goal, they come to recognize

commonalities that cut across differences related to ethnicity, socioeconomic

background, and gender. Likewise, cooperative learning provides an excellent vehicle

for students of differing ability levels to work together in a positive way.

In case of school, mostly in secondary school cooperative learning has a nature to

make students have similar behavior. Challenged students can interact successfully

with        average and advanced students and in so doing can learn that they too have

something to offer. According to Wasley (2006), students who participate in
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cooperative  learning and educational activities outside the classroom and who

interacting more with faculty    members get better grades, are more satisfied with

their education, and are more likely to remain in college. This indicates us the nature

of cooperative learning is participatory and students are easily interact with their

partners. A cooperative learning environment, as opposed to a passive learning

environment, helps students learn more actively and        effectively   (Murphy,

Mahoney, Chen, Mendoza-Diaz &Yang, 2005).

In school, starting from primary schools, cooperative learning practice develops the

confidence and positive attitude. Formal cooperative learning consists of students

working together for one class period over several weeks to achieve shared learning

goals and complete jointly specific tasks and assignments (Johnson, Johnson

&Holubic, 2008).  Cooperative base groups are heterogeneous in membership,

especially in terms of achievement, motivation and task orientation. They meet

regularly for the duration of the class (Johnson, D.W. & Johnson, F.P.,2009).

⦁ Advantages and Disadvantages of Cooperative Learning

Cooperative learning practice has an advantage and disadvantage that everybody
wants to know and decides to use it. Comparatively, the advantages and
disadvantages of CL   practices listed help select the method that used and effective
for improvement of     learning process.

⦁ Advantages of cooperative learning

The advantages of cooperative learning are determined by output result achieved from

the practical work of school leaders and teachers together. One of the advantages of

cooperative learning indicates that groups have more information than a single

individual. This is help students gain different information from their partners that

participate within the group. Cooperative learning has a greater well of resources to

tap and more            information available because of the variety of backgrounds and

experiences.              Cooperative learning stimulates creativity. In regard to problem

solving, the old age can be applied that “two heads are better than one.”  People

remember group discussions   better. Cooperative learning fosters learning and

comprehension. Students working in small groups have a tendency to learn more of

what is taught and retain it longer than when the same material is presented in other
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instructional formats (Barkley, Cross, &  Major, 2005).

Borich (2004), noted that cooperative learning is important in helping learners acquire

from the curriculum the basic cooperative attitudes and values they need in the

classroom and outside the classroom. The attitudes exhibited by students in the

cooperative learning class may also be explained, at least in part, by the fact that

interaction among students in cooperative learning groups is intense and prolonged.

When conceptual learning applied to cooperative learning methods led to higher
student achievement than competitive and individualistic learning. Learning together
and academic controversy rated as the most difficult on the scale but still produced
higher level of achievement than teacher centered classroom (Johnson & Stanne,
2000).

The use of small groups that work toward common instructional goals is the core
component of the CL model. Students in the CL groups can tackle a learning
assignment in a variety ways. Because CL groups can be structured to include
students who represent the full spectrum of intelligences, they are particularly

suitable for teaching. The use of cooperative learning in the classroom, as an

instructional strategy, had been a topic of study for many years. Cooperative learning

involves groups of students working to   complete a common task (Siegel, 2005).

⦁ Disadvantages of cooperative learning

Beside of the advantage of CL practices, Beebe and Masterson (2003) list the

disadvantages of cooperative learning may be pressure from the group to conform to

the majority opinion. Most people do not like conflict and attempt to avoid it when

possible. By readily acquiescing to the majority opinion, the individual may agree to a

bad solution just to avoid conflict.  An individual may dominate the discussion. This

leads to members not gaining satisfaction from the group because they feel too

alienated in the decision making process. Some members may rely too heavily on

others to do the work. This is one of the most salient problems that face groups. Some

members do not pitch in and help and do not adequately contribute to the group. One

solution to this   problem is to make every group member aware of the goals and

objectives of the group and assign   specific tasks or responsibilities to each member

(Freeman &Greenacre, 2011).
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However, the study was focus on enhancing the benefit of CL practices for improving

academic achievement through effective participation.

⦁ Perception of School Leaders and Teachers towards Cooperative

Learning

The perception of leaders and teachers can be influential to develop the student ability

through cooperative learning practices in school effectively. Effective leaders are

model of instruction in which the teacher poses an authentic problem for student

resolution. Then school leaders have should be able in all rounds to implement

cooperative learning practice. Bottery (2004) points out that good quality of a school

leader are measured through abilities and determination to motivate teachers and

expose them to good quality of teaching. School leadership must set a tone for

improvement by modeling                 active learning, investing time in the process,

showing respect for the ideas of others, and     empowering teachers as leaders.

The teacher acts as a facilitator in practical applications of effective cooperative

learning. Creating conducive environment is the critical issue for the practice of

effective           cooperative learning. Cooperative learning techniques reproduce many

of the conditions specified by the contact hypothesis above 4 and have been advanced

as tools to improve inter-ethnic relations in schools McKown (2005). School leaders

and teachers perception is the core of school activities Jandhyala (2003).  The
perception of leaders and teachers towards cooperative learning practice is improved
through discussion and developing awareness continuously.

The perception of school leaders and teachers towards cooperative learning practice

has the valuable to score good result in achievement of students. The major role of

leaders is to follow, evaluate and adjusting the way of learning in progress. But, in

researcher area the perception of leaders and the method how they organizing

cooperative learning in      secondary school not well developed. Oromia Region

report (2012), suggested that the perception of school leaders and teachers towards

cooperative learning have great effect on student achievement.  From this idea one can

take, the leaders and teachers have great    responsibility to activate the way of using

student-centered method effectively in       classroom. But the role of leaders and
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teachers  is not the same; however, they have a rule and guideline called blue print

that indicate the role of supervisors, principal,               department, PTA, and teachers

(MoE, 2002).

Teachers’ perception is not simple, it makes stress emphasis to apply the rule what
the school regulation help them to practice effective cooperative learning in
classroom.     Effective teacher has always the model of the school whom somebody
follows his/her practice (MoE, 2012). This also depends on the perception of
teachers toward the practice of effective cooperative learning in secondary school.
The perception of teachers towards implementation is varied from teacher to
teachers. Not all teachers are committed to    apply the needed technique to improve
student achievement. Some teachers; however, can do more than technically sound
pedagogy and are able to move to an artful practice that yields an aesthetic benefit.
One of that is both expressive and emotional (Heid, 2005). Improving the perception
of leaders and teachers makes the change in      achievement of targeted goal.

⦁ Cooperative Learning Practices in Secondary Schools

The practical work and the activity of effective cooperative learning are influenced by

the   school leaders and teachers daily activities. Cooperative learning, when instituted

and successfully practiced, creates a microcosm of equity in a group. When striving to

teach students to create, monitor, and evaluate the equity in their cooperative group,

teachers teach them how to begin to create a just society. Cooperation thus is

humanity’s strongest asset and hope (Cohen et al, 2004). Therefore, the practical

activity of principals,     teachers and students is discussed as follows.

⦁ School leaders’ activities

The school leaders are responsible to perceive the effective practice of cooperative
learning. They can solve the problems that have negative effect on cooperative
learning practices day to day activities to make conducive environment in the school
and to follow and evaluate the practices of effective cooperative learning in their

schools. Wahlstrom University research view (2004) states that, effective principal’s

work relentlessly to    improve achievement by focusing on the quality of instruction

given by teachers in the classroom. They help define and promote high expectations;

they attack teacher isolation and fragmented effort; and they connect directly with
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teachers and the classroom. The principal activity makes the practice of cooperative

learning continuous, effective, achievable, attractive and   progressive increasing on

students’ academic achievement.

⦁ Teachers’ activities

The level of students’ motivation is whether to succeed individually or in a group,

increases with the use of cooperative learning strategies. Once motivated, students

interact with each other and with the learning material in way that supersedes students

in a traditional teacher-centered classroom. Thus, the motivation is one of the key

activities of teachers.  “Given the nature of the student and the reportedly positive

results of       cooperative learning strategies on cognitive and affective domains, it

would appear that cooperative learning is an essential element in instruction”. Niemi

(2000); Kachgal,     Hansen, and Nutter (2001) have reported that procrastination

“compromises an             individual’s ability to set and achieve personal, academic,

and career related goals” through self-regulated behavior.

Charles (2007) proposes that teachers should monitor the students by moving among

the groups to assure that they are actively engaged in their roles and following

designated procedures (unless free-from creativity is desired) and not to answer

student questions unless the group members are able to resolve the issue by

themselves. Teachers should intervene when it is necessary to promote positive

interdependence among group     members and frequently reinforce positive group

interaction. Similarly, Hord and Hirsh (2008) propose that an effective learning occurs

when teachers use assessment data in cooperative learning practice for decision-

making and to improve classroom instruction. Therefore, the activity of the teacher

influences an effective cooperative practice           participatory to make the learning

enjoyable and interesting. The project method involves cooperative investigation of

real life situation or problem under the supervision of the teacher. It encourages

students to plan and carry out investigations of real life situations in the students’

immediate environment individually or in group (Dary and Terry, 2000).

⦁ Student activities
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Good and Brophy (2006) reported that one important variable that contributed to

students’ achievement is the involvement of students in organizing and planning their

own instruction. Joseph and Payne (2003) tested the use of cooperative learning

groups in an undergraduate computing course. All course requirements were to be met

via in class and out of class interaction with their group; however, individual grades

were awarded for each task. Group tasks included textbook problems, in-class

activities and a group project, three in-classes and one final examination. It was found

that students with the highest activity scores in the cooperative learning groups also

scored significantly better in the final exam, indicating that engagement is a critical

factor in successfully            implementing extended team based work.

Duxbury (2010) pointed out that the popular students roles are make constructive

contributions to group’s efforts, encourage each group member to contribute, keep

one another on task, working towards their common goals, compromise by resolving

interpersonal problems in the group and treat each other with care, respect and make

every effort to teach and learn from each other. These roles should be rotated

frequently so that each student has the opportunity to practice each role and realize

that effective      learning requires the teams use all of the roles simultaneously and

rotating roles          discourages dominance by one person and give all students

opportunities to               practice social, communication and leader skills.

⦁ Role of School Leaders and Teachers in Cooperative Learning

Practices

The implementation of cooperative learning is improved when school leaders and

teachers effectively play the role that they have responsible on it. Developing the way

how and when cooperative learning practiced in their school is one of the roles.

Yamarik (2007) noted that “students taught by cooperative learning practice achieved

greater   academic performance”. He suggested that implementing cooperative

learning makes the practice more effective for develop students’ ability. In case of

implementation in CL is the role of leaders and teachers to improve the methods

through evaluation.

Effectively using CL typically requires redesigning a course from beginning to end,
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and the redesign process should begin well before the start of the school term. The

process involves making decisions about and designing activities at four different

times: before class begins, the first day of class, each major unit of instruction, and

near the end of the course Michelson, Knight, and Fink (2004). Beck, Chizhik, &

McElroy (2005)                        investigate the use of cooperative learning in

introductory computing classes. The       specific roles assigned in cooperative

learning tasks (such as program reader, method   executor, facilitator) provide a

structure to support more equal involvement of all         students.

Sanchez (2004) found out the selection of cooperative learning depends on the daily

needs of the students. So that it is impossible to make a list of them in advance. Thus,

a learner-centered curriculum should be designed in such a way of incorporating a

learning that fulfills learners’ needs to a large extent. So, role of teachers and leaders

is             encouraging students’ and motivating them towards cooperative learning.

Students’   working in groups learns about the joys as well as the frustrations involved

in scientific inquiry. Cooperative learning models real scientific experience in which

scientists work together, not in isolation, to solve difficult problems. With cooperative

learning, the classroom becomes a fertile environment for ideas and novel solutions.

When               students learn through cooperation, the knowledge derived becomes

their own, not just a loan of your ideas or those from the textbook. Results clearly

indicate that cooperative learning promotes   higher achievement for all grade levels

in all subject areas (Faustine, 2011)

⦁ Effect of Cooperative Learning Strategy on Students’ Academic

Achievement

Cooperative learning may be one among strategy in a classroom or an entire curricular

and instructional approach. According to Duxbury (2010) they are five strategies of

cooperative learning. These are Jigsaw, numbered heads, buzz groups, write around,

and critical debate.  In the course of problem-solving, students work cooperatively in

groups to learn content and skills related to real world problems. Charles (2007),
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states that     cooperative learning practice is a successful teaching strategy in which

small teams, each with students of different levels of ability, use a variety of learning

activities to            improve their understanding of a subject. This indicates that each

member of a team is responsible not only for learning what is taught, but also for

helping teammates learn. Then, the academic achievement of students is influenced by

the strategic implementation of cooperative learning practice in the class.

Yamarik (2007) found that cooperative learning had a positive effect on student

achievement. Cooperative learning raises students’ self-esteem because they are

learning something on their own through cooperation, rather than being handed

prepackaged knowledge. It helps students become self-sufficient, self-directed,

lifelong learners. In a cooperative learning environment, students are less dependent

on you for knowledge. Group tasks are structured so that students must cooperate to

succeed. Students quickly understand that they will “sink or swim” together by how

constructively they interact.

Consequently, students develop important interpersonal and social skills that help

them function in a group setting and that will ultimately benefit them socially, at

work, and in other situations. When doing cooperative group work, students channel

their energies into constructive tasks while satisfying their fundamental need for social

interaction.           Establishing cooperative learning in the classroom requires you to

perceive some control, so the students themselves can become responsible for

building their own knowledge. Working in groups to probe and investigate ideas,

answer questions, and draw            conclusions about observations allows students to

discover and discuss concepts in their own language ( Faustine, 2011).

In the same way cooperative learning enhances the interest of the learners. The

research of Huang (2007) indicates that there has been a renewed interest in

cooperative learning as an approach to improve academic achievement, intellectual

development and language learning. Then different authors are suggested that

cooperative learning is an effective leaning that have a great effect on student

academic achievement. Zhang (2010) also   specifies that CL promotes higher

achievement than all other forms of individual learning across age levels, subject

areas and all tasks with possible exception of rote and decoding kinds of tasks.
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Students who have been taught with the use of cooperative learning     techniques

have performed much better than students who have do so traditionally.    Stenleve

(2003) also states “There is substantial evidence that students working

cooperatively in small groups can master teacher presented information better than

students working individually.”

Cooperative learning practice also develops learner social skills and perception of

ability. The effect of CL practice also reduces students’ misbehavior such as anxiety.

Gillies (2007) says, “In group activities, the security of students will be improved and

each individual is not entirely on public display.  This also suggested by Jacob’s

(2006). His research has shown that “CL fosters language development and

integration of       language and content through increased active use of language for

academic and social function”. Students improve their skills of creativity and problem

solving through        cooperative learning. Moreover, Huang (2007) argues that

placing students in small groups’ assists individualization for each group, being

limited by its own capacities,    determines its own appropriate level of working more

precisely than can a class working in lockstep, with its larger numbers”.

In line with this students have interest to develop positive attitude and participate

effectively on the cooperative works. Having positive attitude towards cooperative

learning is one of the prerequisite for the appropriate implementation of cooperative

learning Millis and Cottel (2001). Academic achievement of the learners’ improved if

and only if he/she actively participating day to day tasks. Therefore, the great

assignment for teacher is developing positive attitude by motivating the learner.

According to Chen (2008), a positive attitude towards cooperative learning is an

important ingredient         for implementing cooperative learning and it is a vital to

enhance learners’ achievement, learning motivation, self-esteem and interaction.

However, cooperative learning have negative factor on students activity when it is

well implemented. It is considered as time consumer to teach materials in cooperative

learning practices. Richard and Rebecca (2005) suggested that it may be easy to have

a “bossy” student who does not allow the others to take part; or other group dynamic

problems that may come from not setting the ground rules for behavior and carefully

crafting the group dynamics. From the above idea the potential factor of students have
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negative effect on implementation of cooperative learning.

⦁ Challenges of Cooperative Learning Practices in Ethiopia

Secondary Schools

Besides the advantage of cooperative learning practice in Ethiopia, its implementation

has several challenges. Most of the schools are faced with limited budget allocations

from the government and from community for the practice of cooperative learning.

This affects the school to be more effectively practice cooperative learning. The large

class is not comfortable for the implementation of cooperative learning UNESCO

(2006). Another challenge relates to the lack of teachers in certain subject to practice

cooperative learning effectively Faustine (2011). Now-days this problem faces new

schools. The class- student ratio is very large in number.

According to Millis (2002), higher education most challenging goals including,

enhancing critical thinking, promoting deep learning, encouraging both self-steam and

the acceptance of others, and improving interpersonal effectiveness. This indicates

that      students have made a challenge to participate in effective cooperative learning

practices. A.Dioning (2013) pointed that teachers understanding about CL strategy

and               students behavior are some factors that affects the effectiveness of

cooperative learning. This tells us there is still a resistance among teacher to

implement effective cooperative learning practices Mohammed (2014). In addition to

this Paulsen and (2008) cited in (Jones, 2008) note that there is still a resistance and

hesitation in higher education to transform traditional colleges classes in-to

cooperative learning environment.

The perception of teachers and leaders is also taken as a great factor. This problem of

leaders is perception that they have towards cooperative learning practice. Research

findings indicated that there are several challenges in cooperative learning practices.

For example students developed in a very competitive environments as well as

students who have poorly developed social, and emotional skills consider cooperative

learning         activities Ashman (2003). The challenges of implementing cooperative

learning           effectively in primary, secondary and higher education institute may

have similarity    regarding with teachers and leaders perception.  But the degree of

challenges may be high in higher education.

33



Generally, the effective cooperative learning practice is mainly focused on the

perception of teachers and leaders in secondary schools. It is the most factors that

hinder the          effective cooperative learning practices in higher education including

secondary school. Learner-centered is used to develop by the implementation of

effective cooperative  learning. The perception of teachers and school leaders toward

cooperative learning  practice is the back bone of the school to create the effective

learners. The cooperative learning practice is not well implemented due to different

perception of school leader and teachers. This perception results the positive or

negative attitude to practice cooperative learning effectively and continuously. This

easily made positive or negative influence in enabling learners and improving their

academic achievement in secondary schools.

⦁
⦁ RESEARCH DESIGN AND METHODOLOGY

This section of the thesis deals with the specific description of the study area, the

methods for the study, source of data, population, sample size, and sampling

techniques, instruments of data collection, procedure of data collection, method of

data analysis, and Ethical consideration

⦁ Background of the Research Site

Arsi zone is located in South-East of Ethiopia in Oromia Regional State. The borders

of Arsi Zone are East Shewa by North, Bale zone by South, West Hararge by East,

and West Arsi by West. In Arsi Zone, there are about four Sub Zones. The division of

that sub zones is only used for administrative purpose in the Zone. South Chilalo,

North Chilalo, Arsi Ticho and Arbagugu Sub Zones.

Arsi Ticho Sub- Zone has seven wardas (districts). Namely Amigna, Bele, Diksis,

Robe, Seru, Sude and Tena. From 2007 census the population of Ticho sub zone is

644,978 (male 322,672 and female 322, 607). The topography of Arsi Ticho sub
zone is highland, plateau and lowlands. In Arsi Ticho Sub-Zone there are 277
primary schools, 18         secondary schools, and 7 preparatory schools to serve the
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society. The language of the society is mostly Afan Oromo and Amharic. Regarding
economic activities, most of   populations of this sub zone are farmers. The climate
of Arsi Ticho sub Zone is cold, moderate, and hot depending on the highland location
from the sea level. The capital town of Arsi Ticho sub zone is Didea Robe. This town
is found 127km far from Addis Ababa and 100km far from Asela (capital town of Arsi
Zone).
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Fig 3.1. Map location of study area

⦁ Research Design

A descriptive survey design was employed in the study. According to Johan Best

(2008) and Creswell (2003), a descriptive study describes and interprets that is

concerned with conditions or relationships that exists; opinions that are held; process

that are going on; effects that are evident or trends that are developing. Thus, the use

of descriptive method is found appropriate to provide precise information about the

perception of school leaders and teachers towards cooperative learning practices in

secondary schools.

⦁ Sources of Data

Data was collected from the sources that can be involved in cooperative learning
directly or indirectly and measure easily the perception using the instrument was
given for them. The data was collected from primary and secondary sources of data.

⦁ Primary sources of data

In this study, the primary sources of data were principals and vice principals,
supervisors, PTA chair persons, department heads, and teachers. These
respondents were directly      participate in implementation of CL practices in
secondary school and they give           responses easily on perception of them.

⦁ Secondary sources of data

The study also needed secondary sources such as guidelines about cooperative

learning and group formation strategy; plans used to implement cooperative learning,

including lesson plans, and students’ achievement plan.

⦁ Population, Sample Size, and Sampling Techniques

The population of study is all secondary schools of Arsi Ticho sub Zone. There are

totally 18 secondary schools in 7 woredas of Arsi Ticho sub zone. 14 principals and

vice principals, 7 supervisors, 225 teachers, 60 department heads, and 7 PTA

chairman are the population that the respondents are selected from the total
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population. From the population, the researcher was selected 7 secondary schools  of

Arsi Ticho sub zone, 14 principals and vice principals, 7 supervisors, 114 teachers, 60

department heads, and 7 PTA chairman are selected as a sample for the study.

The researcher used purposive sampling to select seven schools. From one woreda

one school was selected purposively. Because it is better to see response of the

respondents on the perception of school leaders and teachers towards cooperative

learning practices by touching secondary schools of different woredas. In addition, it

is the researcher’s  living area and he has familiar experience with some schools to

collect more accurate  data, and also because of the financial and time constraint it is

difficult to manage all  secondary schools of Arsi Ticho sub zone.

In the study area, principals and vice principals, department heads, supervisors, and

PTA chairman were selected using available sampling because the researcher easily

managed them to get accurate responses from them during data collection. Teachers

were selected using stratified random sampling techniques from selected seven

secondary schools of Arsi  Ticho sub zone because the researcher needed to give equal

chance for the school  which have many teachers with other by using the same ratio.

Total, 202 subjects were taken as the sample of the study from 311 of total targeted

population.

Table 1:- Population, sample size and sampling techniques

No Name of

selected secondary

schools

Principals and

vice principals

Teacher s Department

heads

PTA chairman Supervisors

schools Po

p

Sa

m.

% Pop

.

Sam

.

% Po

p.

Sa

m.

% Po

p.

Sa

m.

% Po

p.

Sa

m.

%

1 Didea 3 3 100 57 29 50 12 12 100 1 1 100 1 1 100

2 Ayimaro Bale 3 3 100 44 22 50 12 12 100 1 1 100 1 1 100

3 Hasen Usman 1 1 100 9 5 50 2 2 100 1 1 100 1 1 100

4 Amigna Gasgar 3 3 100 43 21 50 12 12 100 1 1 100 1 1 100

5 Hamda Diksis 2 2 100 30 15 50 12 12 100 1 1 100 1 1 100

6 Kula 1 1 100 23 12 50 5 5 100 1 1 100 1 1 100

7 Seru Abas 2 2 100 19 10 50 5 5 100 1 1 100 1 1 100
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Total 7 14 14 100 225 114 50 60 60 100 7 7 100 7 7 100

Sample

technique

Purposive

sampling

Available

sampling

Stratified

Random

sampling

Available

sampling

Available

sampling

Available

sampling

Total population =    311  Total Sample = 202

⦁ Instruments of Data collection

To obtain adequate information, questionnaire and interviews were conducted to

collect data.

⦁ Questionnaire

Questionnaires were used to gather data from principals and vice-principals,

department heads and teachers. Close and open ended items questionnaire were used

to obtain         information, opinions and attitudes from respondents. Questionnaires

were used       commonly to gather data for descriptive survey. The questionnaire

prepared had four parts which could answer the research questions. Thus, the items

were dominated by close ended questions. The questionnaire for principals,

department heads, and teachers were prepared in English, because the expected

qualifications for secondary school teachers and officers are first degree. Therefore,

the researcher believed that the          respondents understood English to respond

comfortably.

A pilot test was used to check the reliability and validity of the data collected from

respondents. The researcher conducted a pilot test out of the sampling schools. The

school which was selected for pilot test is Ticho secondary school. Principals and vice

principals, department heads, and teachers were selected to make the larger study

reliable. This means 15 teachers were selected by simple random sampling techniques,

5 department heads, and 1 principal and 2 vice principals were selected by available

sampling techniques.
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The researcher gave an adequate orientation about the purpose and how to fill the

questionnaires for sampled respondents to aware them for participation. The

researcher and his assistants facilitated data distribution, clarification, and collection

from the        respondents. Cronbach alpha was used to determine the reliability of the

instrument. At    confidence of interval  = 0.05, the reliability of the instrument was

checked. The values got from the SPSS was  = 0.85 for the practice of cooperative

learning,  = 0.813 for the   perception of school leaders and teachers toward

cooperative learning,  = 0.879 for    challenges that hinder the implementation of CL

practices,  = 0.806 for mechanisms used to improve the implementation of CL

practices,  = 0.794 for Yes or No items. The reliability of all types of the item of the

pilot test was  = 0.808.  Cronbach alpha value is greater than 0.7 taken as adequate for

the research purpose (Montee, 1990).

Validity of the test was checked by giving the instruments for my advisors to see and

give correction to improve it and by giving the instrument for my friends that have

experience on conducting the research.

⦁ Interview

In addition to the questionnaire, interview was the other instrument used to collect

data for the study. The interview was undertaken to get views and opinion about the

perception of school leaders and teachers towards cooperative learning practice.

Semi-structured interview was used to get more information from 7 supervisors and 7

PTA chairman persons. Because it was suitable for the researcher to clarify it and this

method was better for the respondents’ confidence to give the accurate response. The

main purpose of the interview was to substantiate the result obtained from the

questionnaire, so as to obtain a great depth of information.

Since interview allows probing and asking for clarification of questions, interview

questions were prepared based on the research questions in English for supervisors

and PTA chairman persons, but it was translated to Afan Oromo for the PTAs. The

interview was conducted through face to face discussion. The interview was

conducted in school in a time using the time table of the researcher. The interview was

recorded to get full      information from the respondents.
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⦁ Document

In addition to the above instrument of data collection, the researcher used document

related to the practice and problems. These documents were guidelines and strategic

plan of implementation of effective cooperative learning, student achievement plan

and  teachers plan analyzed by the researcher in order to cross-check with the existing

reality.

⦁ Procedure of Data Collection

The respondents were required to answer the Likert-Scale questions based on their

preferences. Basically, the questionnaire is a straight forward task. Each questionnaire

was attached with instructions that clearly explained the purposes of the study and the

questionnaires were returned to the respective researcher as soon as the respondents

completed the answers. In addition, the respondents were informed about the objective

of completing the questionnaires and the interview to have confidence to answer the

given questionnaire comfortably and the data would only be utilized for the academic

purposes.

⦁ Methods of Data Analysis

Since the methods to be employed for collecting data was both qualitative and

quantitative, the method of data analysis also employed both quantitative and

qualitative data analysis. For the quantitative data, five scaling likert scale approach

were adapted as (SA) = strongly agree, (A) = agree, Disagree= (DA), undecided = (U),

and strongly         disagree = SDA. Quantitative data was coded, tabulated, and

analyzed by using            descriptive statistics such as frequency and percentage. T-

test was used to check the     significance mean differences between proportions of

responses of school leaders and teachers. Open-ended questionnaire and interview was

analyzed qualitatively or narrative and   logically interpreted by the researcher in the

way to answer the statement of the problem, but data analysis in qualitative study

basically involves word argumentations than numerical explanations.

⦁ Ethical Consideration
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Ethical permission was obtained from the respective Haramaya University; a formal

letter was submitted to all concerned bodies to obtain their co-operation. Moreover, all

participants of the study were informed about the purpose and benefit of the study just

to secure their consent. Furthermore, all the participants were reassumed of

confidentiality by explaining to them that their names and other clues of the status

would not be        ducmented in the study. Any data and information given by them

were kept confidencial that no one had opportunity to relate response to any one of

them, and the data and      information they provided were not used for anything other

than this study.

⦁ RESULTS AND DISCUSSION

This Section discusses the finding of the study that gathered through data collecting

tools. These results are discussed depending on the major research questions. The data

presented in this section was collected through questionnaire and interview as well as

by analysis of the documents during the research. A discussion follows the results of

each table and the data completed by the qualitative information obtained from open

ended questions and interviews with the respondents. The data collected by

questionnaire and interview provided evidence of how school leaders and teachers

perceive the effective practice of cooperative learning in secondary schools of Arsi

Ticho Sub Zone.

A total of 188 questionnaires were distributed to 74 school leaders (principals, vice

principals and department heads), and for 114 teachers were selected from sample

secondary schools of Arsi Ticho sub zone. The analysis revealed that the overall

responses rate was 188 for both school leaders and teachers, 12 respondents for

interview were conducted by the researcher.

⦁ Characteristics of the Respondents
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Under this sub topic the sex, age, qualification, field of specialization, work

experiences, and current position of the respondents were presented. The following

table shows the distribution of respondents with schools and their sex.

Table 2:- Characteristics of the respondents

characteristics School

Leaders

Teachers Total %

Sex M 67 84 151 80.3

F 7 30 37 19.7

Total 74 114 188 100

Age 20 and below 20 years 2 3 5 2.7

21-30 Years 20 50 70 37.2

31-40 Years 38 43 81 43.1

41-50 Years 13 15 28 14.9

above 50 years 1 3 4 2.1

Total 74 114 188 100.0

Qualification Diploma 4 12 16 8.5

BA/BSc/Bed

MA/MSc/Med

69 102 171 91.0

MA/MSc/Med 1 - 1 0.5

Total 74 114 188 100

Work

Experience

5 & below 5 years 4 8 12 6.4

Experience 5-10 years 19 51 70 37.2
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Work

Experience

5 & below 5 years 4 8 12 6.4

Experience 5-10 years 19 51 70 37.2

10-15 25 27 52 27.7

15-20 Years 14 14 28 14.9

Above 20 Years 12 14 26 13.8

Total 74 114 188 100.

Current

Position

Frequency 74 114 188 100

Position % 39.4 60.6 100

Table 2 shows the total composition of the sample of schools and the frequency of

respondents that selected from each school. Total 74 (39.4%) School leaders and 114

(60.6%) of teachers were selected as a respondents from 7 secondary schools. From

the total respondents that participate in answering the question of the study 37

(19.7%) are females and 80.3% are males. This value indicates that number of female

teachers and leaders in the school is not proportional. But for the study both have the

same position.

Table 2 also indicates that the age of respondents and qualification. 5 (2.7%) of the

respondents had an age of 20 and below 20 years, 70 (37.2%) had an age of 21-30

years, 81 (43.1%) have an age of 31-40 years, 28 (14.9%) of respondents had an age

of 41-50 years, and 4 (2.1%) of respondents had an age of above 50 years. The age of

respondent was suitable for the study to give the response easily. On the other hand,

this table shows the qualifications of the respondents.  16 (8.5%) of the total

respondents had diploma, 171 (91%) of the total respondents were qualified by

BSc/Bed/BA, and 1 (0.5%) of the respondents had Master degree. The qualification of

the respondents was good for the study to read and understood the questionnaire to

give a genuine response.

The same table also indicates the work experience and current position of

respondents. 12 (6.4%) of the total respondents had an experience of 5 and below 5

years, 70 (37.2%) of them had an experience of 5-10 years, 52 (27.7%) of 10-15 years,

28 (14.9%) of the    respondents had an experience of 15-20 years, and 26 (13.8%) of

the total respondents had an experience of above 20 years. Totally, 74 (39%) of the
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respondents were school leaders (principals, vice principals and department heads),

and 114 (60.6%) of the        respondents were teachers of sample secondary schools of

Arsi Ticho Sub Zone. The work of experience of the respondents was used for the

study to get relevant response from the respondent by comparing the activities done in

the school yearly.

⦁ Analysis of the Major Data

This section of the thesis was deals with analysis of the data collected through

questionnaires and interview by percentage, and was to check the significance

between the proportion of the responses of school leaders and teachers.

⦁ The practice of cooperative learning

Table3:- The response of the respondents on practice (Yes or No item).

No Item Respondents N Yes % No %

1 The school has a plan to evaluate the

practices of cooperative learning.

Leader 74 58 78.4 16 21.6

practices of cooperative learning. Teacher 114 86 75.4 28 24.6

2 Students have a plan to improve their

academic achievement through

cooperative learning practices.

Leader 74 51 68.9 23 31.1

academic achievement through

cooperative learning practices.

Teacher 114 65 57 49 43

3 All teachers are playing a role in

implementation of cooperative

learning practices in my school.

Leader 74 11 14.8 63 83.2

implementation of cooperative

learning practices in my school.

Teachers 114 19 16.6 95 84.4

N= number of respondents   % = Percentage

As we can see in item 1 of table 3, the SL respondents and teacher respondents were

asked whether the school have a plan to evaluate cooperative learning or not. 58

(78.4%) of SL respondents and 86 (75.4%) of teacher respondents agreed that, the

school have a plan to evaluate the practice of cooperative learning. 16 (21.6%) of SL

respondents and 28 (24.6%) of teacher respondents were not agreed with this idea.

The researcher       checked the document and observed that there is plan to practice

cooperative learning in the school.  One of the supervisors reflected that

In school there is a plan to implement and follow up the teaching

learning process. But interpreting the plan is depending on the45



effectiveness of school leaders. Even in neighbor school the methods

of implementation and follow up is different. This is due to absence

of     experienced school leaders mostly in new schools.

From this, it is recognized that the plan was already prepared for practice of CL in all

sample secondary schools.

In item 2 of table 3, the respondents were asked whether the school have student

achievement plan or not. 51 (68.9%) of SL respondents and 65 (57%) of teacher

respondents were agreed that the student achievement plan was prepared. 23 (31.1%)

of SL respondents and 49 (43%) of teacher respondents were not agreed with the idea.

In   document the schools had prepared the student achievement plan by the school

leaders. But, students’ achievement plan was not prepared individually by each

student in most of sampled secondary schools. From the result, it was concluded that

the achievement plan was not prepared by individual students only the plan is

prepared by school leaders.

As to item 3 of table 3, the respondents were asked whether all teachers were playing

a role in implementation of cooperative learning practice in their school or not. 63

(83.2%) of SL respondents and 95 (84.4%) of teacher respondents were not agreed in

the            participation of all teachers in implementation of effective cooperative

learning practice in their secondary school. Only 11 (14.8%) of SL and 19 (16.6%) of

teachers were agreed on this idea. One of PTA reflected that:

The practice of CL in the school is not similar because not all school

leaders and teachers participate and implement effectively. Most teachers

were not committed and given attention to it. To follow up this as a school

leader, I have never get training on monitor and evaluation of the

implementation of CL practices in the school.

Therefore, it is safe to conclude that all teachers were not practice CL in sample

secondary schools.

No Items Responde

nts

N D U A t-value

nts F % F % F %

46



1 There is the practice of CL in my school Leaders 74 2 2.7 2 2.7 69 93.2 *0.33

Teachers 114 4 3.5 6 5.2 104 91.2

2 Cooperative learning is actively practiced in my school. Leaders 74 41 55.3 15 20.2 18 24.3 *0.018

Teachers 114 67 58.7 17 14.9 30 26.3

3 All teachers are practicing CL continuously in my school Leaders 74 57 77.0 8 10.8 9 12.1 *-1.70

Teachers 114 83 72.8 8 7.0 23 20.2

4 Cooperative learning makes significant change on student

academic achievement in my school

Leaders 74 1 1.3 1 1.3 72 97.3 *1.58

academic achievement in my school Teachers 114 4 3.5 8 7.0 102 89.5

5 School leaders are facilitating the practices of CL every day Leaders 74 44 59.5 13 17.6 17 23 *0.66

Teachers 114 79 69.3 13 11.4 22 19.3

6 Classroom facilities are somewhat comfortable for practices

of CL in my school

Leaders 74 57 77.0 11 14.8 6 8.1 *-0.96

of CL in my school Teachers 114 81 71.1 11 9.6 22 19.3

7 All leaders participate in implementation of CL practice

actively in my school

Leaders 74 44 59.5 14 18.9 16 21.6 *1.15

actively in my school Teachers 114 78 68.4 15 13.1 21 18.4

8 The students are developing ability to improve their

achievement because of participation of teachers and SL in

CL daily in my school

Leaders 74 48 64.9 12 16.2 14 18.9 *-1.15

achievement because of participation of teachers and SL in

CL daily in my school

Teachers 114 66 57.9 19 16.7 29 25.4

9 The school leaders are evaluated and give feedback on

practices of  CL continuously

Leaders 74 35 47.3 15 20.3 24 32.4 *0.09

practices of  CL continuously Teachers 114 66 57.9 20 17.5 28 24.6

*Significant at  = 0.05 , D= Disagree, U= undecided, A = Agree,  N= number of respondents, % = percentage F = frequency

Table 4:-The responses of the respondents on practices of cooperative learning (rating

scale).

To reduce the number of column of the table and the interpreting, the researcher was

used by reducing the scale from five to three. Agree, Disagree and Undecided. Agree

includes both respondents that respond agree and strongly agree. Disagree includes

both respondents that respond strongly disagree and disagree. To calculate t-test the

researcher used numerical value, strongly disagree = 1, disagree = 2, undecided = 3,

agree = 4, and strongly agree = 5 on SPSS version 20.

In item 1 of table 4, the SL respondents and teacher respondents were asked to rate
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whether cooperative learning was practiced in the school. 69 (93.2%) of SL

respondents and 104 (91.2%) of teachers respondents were agreed that CL was

practiced in their schools.  2 (2.7%) of SL respondents and 4 (3.5%) of teacher

respondents were disagreed about the practice of cooperative learning in the school. 2

(2.7%) of SL respondents and   6 (5.2%) of teacher respondents were not decided on

the item.

Furthermore, the computed   t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 0.33. The calculated t value is much less than the critical region at

t (186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the practice of

cooperative  learning in their respective schools, t (186) = 0.33, p > 0.05 two tailed.

This means that there is no evidence to support the claim that there is a difference in

attitudes between teachers and school leaders in practicing CL. Therefore, from the

result it was concluded that there is a practice of cooperative learning in sample

secondary schools.

Regarding item 2 of table 4, the respondents were asked to rate whether the practice of

cooperative learning is active or not. 18 (24.3%) of SL respondents and 30 (26.3%) of

teacher respondents were agreed that the practice of CL is actively done. 41 (55.3%)

of SL respondents and 67 (58.7%) of teacher respondents were disagreed it. 15

(20.2%) of SL respondents and 17 (14.9%) were not decided on the item.

The calculated t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 0.018. The calculated t value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the active practice of cooperative

learning in their respective schools, t (186) = 0.018, p > 0.05 two tailed. This means

that there is no evidence to motivate the students that there is a difference in attitudes

between teachers and school leaders in practicing CL. From the above idea, it was

safe to         conclude that the practice of cooperative learning in sample secondary

school was not well active. This means the school leaders and teachers were not gave

attention to       implement CL practices.
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As can be seen on the same table of item 4, the respondents were also asked to rate the

practicing of teacher using cooperative learning continuously. 9 (12.1%) of the SL

respondents and 23 (20.2%) of teacher respondents were agreed that all teachers

practice CL continuously. 57 (77%) of SL respondents and 83 (72.8%) of teacher

respondents were disagreed the idea. 8 (10.8%) of SL respondents and 8 (7.0%) of

teacher              respondents were not decided on the item.

Furthermore, the computed   t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -1.70. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the participation

of all teachers on the practice of cooperative learning in their respective schools

continuously, t (186) = -1.70, p > 0.05 two tailed. This means that there is no evidence

to support the claim that there is a difference in attitudes between teachers and school

leaders in practicing CL.

Stanvel (2003) says “ In effective cooperative learning practices teachers are

facilitators of student learning instead of authoritative knowledge given”. However,

there was a gap in participation of teachers in CL practices. Then, from the result of

the response it was     recognized that, all teachers were not participating in

cooperative learning continuously in the classroom. This means only few of teachers

were participated in CL practices    continuously.

According to item 4 of table 4 the respondents were asked to rate the cooperative

learning practice makes significant change on student academic achievement. 72

(97.3%) of the SL respondents and 102 (89.5%) of teacher respondents were agreed

on the item. While,       1 (1.3%) of the SL respondents and 4 (3.5%) of teacher

respondents were disagreed on the idea. 1 (1.3%) of SL respondents and 8 (7.0%) of

teacher respondents were not       decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 1.58. The calculated t value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the significant change of students
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achievement by cooperative leaning practices, t (186) = 1.58, p > 0.05 two tailed. This

means that there is no evidence to identify the students that there is a difference in

attitudes between teachers and school leaders in changing of students’ achievement by

CL practices. From the result of the response it is concluded that CL practice make a

significant change on academic achievement of the students of sample secondary

schools.

From the same table item 5, the respondents were asked to rate the School leader

effort in           facilitating cooperative learning every day in the school. 17 (23%) of

the SL                respondents and 22 (19.3%) of teacher respondents were agreed that

school leaders       facilitate CL everyday in the school. 44 (59.5%) of the SL

respondents and 79 (69.3%) of teacher respondents were disagreed on the item. 13

(17.6%) of SL respondents and 13 (11.4%) of teacher respondents were not decided

on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 0.66. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the effort in

facilitating CL every day in their respective schools, t (186) = 0.66, p > 0.05 two

tailed. Then, the result of the    response is concluded that the school leaders were not

facilitating cooperative learning every day in the sample secondary schools.

According to item 6 of table 4, the respondents were asked whether the classroom

facility was comfortable for practice of cooperative learning or not. Only 6 (8.1%) SL

respondents and 22 (19.3%) of teacher respondents were agreed that the classroom

facilities of the school were comfortable to practice cooperative learning easily. On

the other hand 57 (77%) of SL respondents and 81 (70.9%) of teacher respondents

were      disagreed with this idea. 11 (14.8%) of SL respondents and 11 (9.6%) of

teacher           respondents were not decided on the item.

The calculated t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = -0.96. The calculated t value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean
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difference between teachers and school leaders on the participation of all teachers on

the practice of cooperative learning in their respective schools continuously, t (186)

= -0.96, p > 0.05 two tailed. Therefore, from the above result, it is recognized that the

classroom comfortable is not satisfactory because of the ratio of students in class is

very large in most of sample schools.

In item 7 of table 4, the respondents were asked to rate all leaders participate in

implementation of cooperative learning practice actively or not. 16 (21.6%) of the SL

respondents and 21 (18.4%) of teacher respondents were agreed that all leaders

participate in implementation of cooperative learning actively. Whereas, 44 (59.5%)

of the SL respondents and 78 (68.4%) of teacher respondents were disagreed that all

SL were not participate in implementation of cooperative learning practices actively.

14 (18.9%) of SL respondents and 15 (13.1%) of teacher respondents were not

decided on the item.

Furthermore, the computed   t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 1.15. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the participation

of all school leaders in implementation of cooperative learning in their respective

schools continuously,           t(186) = 1.15, p > 0.05 two tailed. This means that there

is no evidence to support the claim that there is a difference in attitudes between

teachers and school leaders in          participation of SL in implementation of CL.

Ministry of Education; in ESDP (III), is pointed that efficient school leader should be

established in schools in order to enhance the quality of instruction and thereby

improving achievement (MoE, 2005). However, the result shows that there was a gap

in participation of all school leaders in implementation of CL practices. Therefore, it

was   concluded that SL were not participating in implementation of cooperative

learning    practices continuously in sample secondary schools.

According to item 8 of table 4, the respondents were asked whether the students were

developing ability to improve their achievement because of participation of teachers

and leaders in cooperative learning daily. 14 (18.9%) of SL respondents and 29
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(25.4%) of teachers were agreed that the participation of teachers in cooperative

learning practice is effective and their students were developing their ability to

improve their achievement.   48 (64.9%) of SL respondents and 66 (57.9%) of

teachers were disagreed with this idea.  12 (16.2%) of SL respondents and 19 (16.7%)

of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -1.15. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the participation

of teachers and school leaders in implementation of cooperative learning in their

respective schools                continuously, t (186) = -1.15, p > 0.05 two tailed.

Therefore, from the result of the      responses of the respondents, it is concluded that

the participation of teachers and SL in CL practices in sample secondary school is not

active and students’ ability is vary in the   subject wise.

According to item 9 of table 4, the respondents were asked to rate whether the school

leaders are evaluated and give feedback on practice of cooperative learning

continuously or not. 24 (32.4%) of SL respondents and 28 (24.6%) of teacher

respondents were agreed that cooperative learning practices was evaluating by SL

continuously. 35 (47.3%) of SL respondents and 66 (57.9%) of teachers were

disagreed the evaluation of CL by SL     continuously. 15 (20.3 of SL respondents and

20 (17.5%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 0.09. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the evaluation of

CL practices by school leaders  in their respective schools continuously, t (186) =

0.09, p > 0.05 two tailed. This means that there is no evidence to support the claim

that there is a difference in attitudes between teachers and school leaders in evaluation

of CL practices by school leaders. Therefore, from the value of the responses it was

concluded that SL evaluation of CL practice is not continuously done.
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In general regarding with cooperative learning there was a practice in secondary

school. However, there is a gap in implementing it actively. One of secondary school

supervisor        explained that,

In my school there is a practice of cooperative learning. The school

was prepared the plan to implement cooperative learning practices.

Students are arranged in a group to learn in the class. However, the

practice of              cooperative learning is not active .Because only

few teachers and few leaders are participating in cooperative learning

practice continuously. In addition, the method of monitoring and

evaluating by school leader is not similar from school to school.

School leaders, especially principals and vice principals are mostly

focus on administrative activities rather than giving more attention for

instructional supervision.

Beach and Reinhartz (2000) pointed that instructional supervision is a process that

focuses on instruction and provides teachers with information about their teaching

(practice cooperative learning) so as to develop instructional skill to improve student

performance. For group processing to be effective, teachers should provide students

with organized format for discussion. The purpose of group processing is to clarify

and       improve the effectiveness of the members in contributing to the efforts to

achieve the group’s goals (Sheehy, 2004).

In document also the researcher observed that most of the school plan was not well

organized. In most of schools, the student achievement plan is not prepared

individually by the student. The lesson plan format prepared by school did not have

the method that use to teach student in the classroom cooperatively. This shows that

the participation of school leaders and teachers is not active in sampled secondary

schools. But only English teachers were try to use cooperative learning in student

activities of the lesson plan. So, it was concluded that the practice of cooperative

learning was not actively practices in sampled secondary schools of Arsi Ticho Sub

Zone. The practice is discontinuous in most subjects in all sampled schools.

⦁ Perception of school leaders and teachers towards cooperative
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learning

Table 5:- Perception of SL and Teachers

NoItem Respondents N Yes % No %

1 The implementation of

cooperative learning practices is

increase student achievement in

my school.

Leader 74 56 75.7 18 24.3

cooperative learning practices is

increase student achievement in

my school.

Teacher 114 86 75.4 28 24.6

2 School leaders are participating

in implementation of cooperative

learning effectively in my school.

Leader 74 20 27 54 73.0

in implementation of cooperative

learning effectively in my school.

Teacher 114 35 30.7 79 69.3

3 All teachers have positive attitude

toward cooperative learning

practices in my school.

Leader 74 9 12.1 65 87.9

toward cooperative learning

practices in my school.

Teacher 114 22 19.2 92 80.8

N= number of respondents   % = Percentage

Regarding item 1 of table 5, the respondents were asked that the implementation of

cooperative learning practices increase student achievement in their school. From all

respondents, 56 (75.7%) of SL respondents and 86 (75.4%) were agreed that

implementation of cooperative learning practices in secondary school improve student

achievement.  18 (24.3%) of SL respondents and 28 (24.6%) of teacher respondents

were not agreed on the idea.  In document the researcher was try to check the result of

students they achieve in the 1st semester. The achievement of students significantly

improved and over 80% students were achieved more than pass mark.

In item 2 of table 5, the respondents were asked whether leaders participate in

implementation of cooperative learning actively in their school or not. Among the

respondents 54 (73%) of SL respondents and 79 (69.3%) of teachers were not agreed

with the leaders participate in implementation of cooperative learning practices

effectively. The rest of respondents were agreed that leaders participate in

implementation of CL effectively. In document analysis the researcher observed that

there is a plan to do and follow up and how they evaluate the practice of cooperative

learning, but the practice is not effective in most secondary school. Most of the

respondents were reflected that

School leaders are not following up the instruction attentively. Also not

all school leaders reach the school daily. Only principals and department
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heads are participated in school activity. Supervisors and PTAs cannot

touch school activities continuously. Only they come to school when the

problem is               accustomed. To make the implementation of

cooperative learning active, all school leaders must be participating in it

actively. The implementation of   cooperative leaning has positive

influence on student achievement.

Therefore, from the above result, it is concluded that school leaders were not

participate actively in CL practice.

According to item 3 of table 5, the respondents were asked whether all teachers have

positive attitude toward cooperative learning practices in their schools. From all

respondents 65 (87.9%) of school leader respondents and 92 (80.8%) of teacher

respondents were disagree on all teachers have positive attitude towards the practice

of cooperative learning. There are few teachers that reflect negative attitude.  One of

the  Supervisors reflects that:

All teachers have no positive attitude. This means there are some teachers

who reflect the negative ideas. They said that CL practice is waste more

time. The portion is not covered with CL practices. Students resist the

group      learning methods and so on. Not all but more than a few teachers

committed to help students patiently in classroom.

Then from the result it was concluded that not all teachers have positive attitude

towards cooperative learning to implement it actively to help the learner in all sample

secondary school

Table 6:- Perception of school leaders and teachers towards cooperative learning

N

o

Items Responde

nts

N D U A t-value

o nts F % F % F %

1 Awareness of teachers to practice CL is not well

developed

Leaders 74 2 2.7 3 4.1 69 93.2 *0.81

developed Teachers 114 6 5.3 14 12.3 94 82.5

2 Leaders have more awareness to practice CL than

teachers to do it well.

Leaders 74 44 59.5 14 18.9 16 21.6 *-0.49

teachers to do it well. Teachers 114 65 57.0 15 13.2 34 29.8

3 The school leaders motivate teachers  in practice Leaders 74 50 67.6 8 10.8 16 21.6 *0.15
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3 The school leaders motivate teachers  in practice

CL

Leaders 74 50 67.6 8 10.8 16 21.6 *0.15

CL Teachers 114 74 64.9 15 13.2 25 21.9

4 Training is given for leaders to develop their

awareness to improve the methods of CL practices.

Leaders 74 40 54.1 12 16.2 22 29.7 *1.2

awareness to improve the methods of CL practices. Teachers 114 74 64.9 15 13.2 25 21.9

5 I have get more training in practice of CL more and

I do it well.

Leaders 74 52 70.2 8 10.8 14 18.9 *-0.87

I do it well. Teachers 114 79 69.3 12 10.5 23 20.2

6 There is a perception difference between teachers

and leaders toward CL because of training gap.

Leaders 74 5 6.8 8 10.8 61 82.4 *0.30

and leaders toward CL because of training gap. Teachers 114 8 7.0 9 7.9 97 85.1

7 Perception of school leaders towards CL practices

unsatisfactory to implement it well

Leaders 74 18 24.3 12 16.2 44 59.5 *-1.6

unsatisfactory to implement it well Teachers 114 14 12.3 20 17.5 80 70.2

8 The practices of CL improve the students’

academic    achievement

Leaders 74 - - 8 10.8 66 89.2 *1.8

academic    achievement Teachers 114 2 1.8 10 8.8 102 89.5

* Significant at = 0.05, , D= Disagree, U=undecided, A = Agree,  N= number of

respondents, % = Percentage, F = frequency.

In item 1 of table 6, the respondents were asked to rate awareness of teachers to

practice cooperative learning is not well developed. 69 (93.2%) of SL respondents and

94 (82.5%) of teacher respondents were agreed that awareness of teachers not

developed well to practice cooperative learning effectively. 2 (2.7%) of SL

respondents and 6 (5.3%) of teacher respondents were not agreed with the idea. 3

(4.1%) of SL respondents and 14 (12.3%) of teacher respondents were not decided on

the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 0.81. The calculated t value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the awareness of teachers to

practice cooperative learning in their respective schools, t (186) = 0.81, p > 0.05 two

tailed.     Tamirat (2011) pointed that teachers were not equipped with how to

implement           cooperative learning they have lack of knowledge to implement it

since they didn’t take any course in undergraduate program about cooperative

learning.
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From the result of the respondents, it was concluded that awareness of teacher is not

developed well to practice CL actively.

According to item 2 of table 6, respondents were asked to rate leaders have more

awareness to practice cooperative learning than teachers to do it well. 16 (21.6%) of

SL     respondents and 34 (29.8%) of teacher respondents were agreed that leaders

have more awareness than teachers to practice of CL than teachers. 44 (59.5%) of SL

respondents and 65 (57.0 %) of teachers were disagreed with this idea. 14 (18.9%) of

SL respondents and 15 (13.2%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -0.49. The calculated t value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the awareness of

school leaders was more than teachers to practice CL in their respective schools, t

(186) = -0.49, p > 0.05 two tailed. This means there is no evidence to support the

claim that there is a difference in attitudes between teachers and SL in awareness of

SL to practice CL.

So, it was concluded that the awareness of SL was not better than teachers because of

the    turnover of experienced SL in sample secondary schools, mostly school

principals.

Regarding with item 3 of table 6, respondents were asked to rate whether the school

leaders motivate teachers in practice of cooperative learning. From the total

respondents, 16 (21.6%) of SL respondents and 25 (22%) of teacher respondents were

agreed that the SL motivate teachers in practice of cooperative leaning. 50 (67.5%) of

SL respondents and 74 (64.9%) of teacher respondents were not agreed the idea.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 0.15. The calculated t value is much less than the critical    region at

t (186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the school

leaders motivate teachers in practice of CL in their respective schools , t (186) =  0.15,

p > 0.05 two tailed.
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Bottery (2004) points out that good quality of a school leader are measured through

determination to motivate teachers to enhance the quality of education. However, the

result of the response shows that SLs were not giving more attention in motivation of

teachers to improve the implementation of CL practices.  Therefore, it is recognized

that the SL were not motivate teachers well in practice of CL in the sample secondary

schools.

As indicated in item 4 of table 6, respondents were asked to rate training is given for

leaders to develop their awareness to improve the methods of learning. 22 (29.7%) of

the SL respondents and 25 (21.9%) of the teacher respondents were agreed that the SL

have gate more training to improve the method of cooperative learning practices. 40

(54.1%) of SL respondents and 74 (64.9%) of teacher respondents were not agreed on

the idea.12 (16.2%) of SL respondents and 15 (13.2%) of teacher respondents were

not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 1.2. The calculated t value is much less than the critical region at t (186) = 1.98.

Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the training given for leaders to

develop their awareness in their respective schools, t (186) = 1.2, p > 0.05 two tailed.

This means there is no evidence to support the claim that there is a difference in

attitudes between teachers and SL in training given for SL to improve the methods of

CL         practices. Therefore, from the result it was concluded that there is not more

training given for SL on the practice of cooperative learning in sample secondary

schools.

According to item 5 of table 6, respondents were asked to rate I have get more training

in practice of cooperative learning more and I do it well. 14 (18.9%) of SL

respondents and 23 (20.2%) of teacher respondents were agreed that they have get

training on cooperative learning practices. 52 (70.2%) of SL respondents and 79

(69.3%) of teacher respondents were not agreed with this idea. 8 (10.8%) of SL

respondents and 12 (10.5%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree
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of freedom 186 = -0.87. The   calculated t value is much less than the critical region at

t (186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the training

given for them in their respective schools, t (186) = -0.87, p > 0.05 two tailed. Then,

from the result it was concluded that there is training gap to participate well in

cooperative learning practices in sample secondary schools.

In item 6 of table 6, respondents were asked to rate whether perception difference

between teachers and leaders toward CL or not. 61 (82.4%) of SL respondents and 97

(85.1%) of teacher respondents were agreed that there is perception difference

between SL and teachers. On the other hand, 5 (6.8%) of SL respondents and 8 (7.0%)

of teacher   respondents were not agreed with this idea. 8 (10.8%) of SL respondents

and 9 (7.9%) of teacher respondents were not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 0.30. The calculated t value is much less than the critical region at

t (186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the perception

difference        between SL and teachers to practice CL in their respective schools

continuously,              t (186) = -0.49, p > 0.05 two tailed. This means there is no

evidence to support the claim that there is a difference in attitudes between teachers

and SL in perception difference         between SL and teachers to practice CL in their

schools.

Therefore, from the result of the responses it is recognized that there is a perception

difference between school leaders and teachers towards cooperative learning in the

sample secondary schools.

According to item 7 of table 6, respondents were asked to rate Perception of school

leaders towards CL practices unsatisfactory to implement it well. 44 (59.5%) of SL

respondents and 80 (70.2%) of teachers were agreed with the perception of SL

towards CL practices is unsatisfactory. Only 18 (24.3%) of SL and 14 (12.3%) of

teacher          respondents were disagreed the idea. 12 (16.2%) of SL respondents and

20 (17.5%) of teacher respondents were not decided on the item.
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Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -1.6. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the perception of

SL was                   unsatisfactory to implement CL practice in their respective schools

continuously, t (186) = -1.6, p > 0.05 two tailed. This means there is no evidence to

support the claim that there is a difference in attitudes between teachers and SL in

perception of SL was         unsatisfactory to implement CL practice.

Then, it is concluded that the perception of school leaders towards cooperative

learning is not satisfactory to do it actively.

In item 8 of table 6, respondents were asked to rate whether the practices of CL

improve the students’ academic achievement. 66 (89.2%) of SL respondents and 102

(89.5%) of teachers agreed that the practice of cooperative learning improve academic

achievement of the student. On the other hand, 2 (1.8%) of teacher respondents were

not agreed with the idea. 8 (10.8%) of SL respondents and 10 (8.8%) teacher

respondents were not       decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 1.8. The calculated t-value is much less than the critical region at t (186) = 1.98.

Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the practice of CL improve the

students’ academic achievement in their respective schools, t (186) = 1.8, p > 0.05

two tailed. So, it was recognized that effective cooperative learning practice improve

students’ academic achievement in sample secondary school.

In general practice of cooperative learning in secondary school was not effective. The

participation is not satisfactory. Teachers have lack of awareness and they were not

did it properly. Teachers have perception difference toward cooperative learning to

practice it well. There was training gap on cooperative learning and this makes

difference in        perception to practice cooperative learning well.

Developing positive attitude towards cooperative learning occur when all participant

exercise on how the implementation of cooperative learning is practiced in the
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classroom (Mills and Cottel, 2001).  During interview one of the supervisors reflected

that:

There is a perception difference between school leaders and teacher as I

think. School leaders are somewhat better than teachers to perceive it

positively. But few teachers and SL practice this cooperative learning in the

class actively, the participation of teachers is not similar as well as the SL.

Because, there is awareness, potential, and attitude difference between

participants. In certain extent there is a resistance of teachers to implement

CL effectively. Mostly PTAs have no trained on the implementation of

cooperative learning to follow up it as school leaders.

Then, it was concluded that there is a perception difference between leaders and

teachers of sample secondary schools of Arsi Ticho Sub Zone. But, few SL were

beginners who need development in attitude to practice CL well.

⦁ Challenges of implementing cooperative learning practices

Under this sub topic the challenges that affect the effective practice of cooperative

leaning by school leaders and teachers to implement it well was discussed. The

following table shows the summary of the questions given for the respondents to rate

it.

Table 7:- Challenges that hinders the implementation of CL.

No Items Responde

nts

N D U A t-value

nts F % F F % F

1 The lack of budget Leaders 74 8 10.8 9 12.2 57 77.0 *1.21

Teachers 114 19 16.7 18 15.8 77 67.5
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2 Resistance of teachers Leaders 74 27 36.5 13 17.6 34 45.9 *-0.36

Teachers 114 22 19.3 23 20.2 69 60.5

3 The lack of students’

motivation

Leaders 74 1 1.4 3 4.1 70 94.6 *0.88

motivation Teachers 114 2 1.8 4 3.5 108 94.7

4 Lack of awareness Leaders 74 2 2.7 6 8.1 66 89.2 *-0.38

Teachers 114 2 1.8 8 7.0 10

4

91.2

5 Lack of teachers in

subject wise

Leaders 74 20 27.0 13 17.6 41 55.4 *-0.35

subject wise Teachers 114 34 29.8 22 19.3 58 50.9

6 Weak participation of

leaders

Leaders 74 19 25.7 18 24.3 37 50.0 *-0.50

leaders Teachers 114 29 25.4 20 16.7 65 57.0

7 Lack of commitment  of

teachers and leaders to

help learners

Leaders 74 9 12.2 13 17.6 52 70.3 *0.80

teachers and leaders to

help learners

Teachers 114 17 14.9 23 20.2 74 64.9

* significant at  = 0.05, D= Disagree, U= undecided, A=Agree, N= number of

respondents, % = percentage, F = Frequency

As we can see in item 1 of table 7, the respondents were asked to rate lack of budget.

57 (77%) of SL respondents and 77 (67.5%) of teacher respondents were agreed that

lack of budget is the one of the challenges that hinders the practice of CL in sample

secondary schools. 8 (10.8%) of SL respondents and 19 (16.7%) of teacher

respondents were not agreed the idea.  9 (12.2%) of SL respondents and 18 (15.8%) of

teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 1.21. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the lack of

budget is the challenges that hinder the CL practice in their respective schools, t (186)

=  1.21, p > 0.05 two tailed. This means there is no evidence to support the claim that

there is a difference in attitudes between teachers and SL in   lack of budget is the

challenges that hinder the CL practice. One of the PTA was reflected that:
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Lack of budget is the one major problem of which make challenge for us to

do on the practice of cooperative learning. Because our school is new that

was planted before two years ago.

From the above point it is recognized that lack of budget is the challenge that

influence them to fulfill the facilities that is necessary for effective practice of

cooperative learning like additional classroom and student desk in the sample

secondary schools.

According to item 2 of table 7, the respondents were asked to rate the resistance of

teachers. 34 (45.9%) of SL respondents and 69 (60.5%) of teacher respondents were

agreed that resistance of teacher was one of the challenges that hinder the

implementation of cooperative learning. Only 27 (36.5%) of SL respondents and 22

(19.3%) of teacher     respondents were disagreed the idea. 13 (17.6%) of SL

respondents and 23 (20.2%) of teacher respondents were not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = -0.36. The calculated t-value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the resistance of teachers is a

challenge in their respective schools, t (186) = -0.36, p > 0.05 two tailed. This means

there is no evidence to support the claim that there is a difference in attitudes between

teachers and SL in resistance of teachers is the challenges that hinder the CL practice.

From this point it was recognized that the resistance of teachers is the challenge that

hinders the implementation of cooperative learning in sample secondary schools.

In item 3 of table 7, the respondents were asked to rate the student motivation. 70

(94.6%) of SL respondents and 108 (94.7%) of teacher respondents were agreed that

lack of students’ motivation is one of the challenges that hinder the implementation of

cooperative learning. Only 1 (1.4%) of SL respondents and 2 (1.8%) of teacher

respondents were not agreed with this idea. 3 (4.1%) of SL respondents and 4 (3.5%)

of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree
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of freedom 186 = 0.88. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the student

motivation is the           challenges that hinder the CL practice in their respective

schools, t (186) =  0.88, p > 0.05 two tailed. This means there is no evidence to

support the claim that there is a difference in attitudes between teachers and SL in

student motivation is the challenges that hinder the CL practice. One of Supervisors

reflected that

Lack of student interest and motivation is the challenge according to my

school. Many students are absent from school. Cooperative learning

practices need the participation of learner and teacher.

According to Woodard (2004), less motivators (weaker) students feel anxiety

toward learning, and this anxiety affects their performance in different subjects

like mathematics. Students who lack mastery in mathematics are less

successful, despite being in secondary schools for a long period of time.

Therefore, from the value of the responses it was concluded that the lack of

student motivation also one of the major challenges that hinder the

implementation of CL practices in sample secondary schools.

Regarding with item 4 of table 7, the respondents were asked to rate lack of

awareness. 66 (89.2%) of SL respondents and 104 (91.2%) of teacher respondents

were agreed that lack of awareness is one of the challenges that hinder the

implementation of cooperative   learning. Only 2 (2.7%) of SL respondents and 2

(1.8%) of teacher respondents were not agreed with this idea. 6 (8.1%) of SL

respondents and 8 (7.0%) of teacher respondents were not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = -0.38. The calculated t-value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the lack of awareness is the

challenges that hinder the CL practice in their respective schools, t(186) = -0.38,

p > 0.05 two tailed. This means there is no evidence to support the claim that there is
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a      difference in attitudes between teachers and SL in lack of awareness is the

challenges that hinder the CL practice.

So, from the result it was concluded that lack of awareness is the challenge hinder to

implement cooperative learning practices in sample secondary schools.

In item 5 of table 7, the respondents were asked to rate lack of teachers in subject

wise. 41 (55.4%) of SL respondents and 58 (50.9%) of teacher respondents were

agreed that in subject wise there is lack of teacher. 20 (27%) of SL respondents and 34

(29.8%) of teacher respondents were not agreed with this idea.  13 (17.6%) of SL

respondents and 22 (19.3%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -0.35. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the lack of

teachers in subject wise is the challenges that hinder the CL practice in their

respective schools, t (186) = -0.35,      p > 0.05 two tailed. This means there is no

evidence to support the claim that there is a difference in attitudes between teachers

and SL in lack of teachers in subject wise is the challenges that hinder the CL practice.

Then, it was concluded that there is lack of    teacher in subject wise in the sample

secondary schools. This makes the teacher to cover large periods to teach.

According to item 6 of table 7, the respondents were asked to rate weak perception of

leaders. 37 (50%) of SL respondents and 65 (57%) of teacher respondents were agreed

that the perception of leader was not developed.  19 (25.7%) of SL respondents and 29

(25.4%) of teacher respondents were not agreed with this idea. 18 (24.3%) of SL

respondents and 20 (16.7%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -0.50. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the weak

perception of SL is the    challenges that hinder the CL practice in their respective

schools, t (186) = -0.50,             p > 0.05 two tailed. This means there is no evidence
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to support the claim that there is a difference in attitudes between teachers and SL in

weak perception of SL is the           challenges that hinder the CL practice.

So, from this result it was concluded that the perception of school leaders weak to

follow up and evaluate the implementation of CL practices in sample secondary

schools.

In item 7 of table 7, the respondents were asked to rate lack of commitment of

teachers and leaders to help learners. 52 (70.3%) of SL respondents and 74 (64.9%) of

teacher   respondents were agreed that lack of commitment of teachers and SL to help

learners is one of the challenges that hinder the implementation of CL practices. 9

(12.2%) of SL respondents and 17 (14.9%) of teacher respondents were not agreed

with the idea. 13 (17.6%) of SL respondents and 23 (20.2%) of teacher respondents

were not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 0.80. The calculated t-value is much less than the critical   region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the lack of commitment of teachers

and leaders to help learners is the challenges that hinder the CL practice in their

respective schools, t (186) =  0.80, p > 0.05 two tailed. This means there is no

evidence to support the claim that there is a difference in attitudes between teachers

and SL in lack of commitment of teachers and leaders to help learners is the

challenges that hinder the CL practice.

Therefore, from the value of the response of respondents the researcher recognized

that lack of commitment of teachers and school leaders to help learner effectively is

one of the challenges that hinder the implementation of cooperative learning practices

in sample secondary schools.

In general the practice of cooperative learning is not effectively applied in secondary

schools. This shows that there are challenges that hinder school leaders and teachers

to participate in effective practice of cooperative learning.

Most of PTA and supervisors are say that:
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The most challenges that hinder the practice of cooperative learning are lack

of budget and lack of awareness to practice it well. The classroom and other

facilities were fulfilling by budget. The classroom is not excess to use it by the

normal ratio of class room to students. Students’ motivation and resistance of

few     teachers are also the challenges that hinder this practice of cooperative

learning effectively in our schools because many students are absent from the

school. They come one day and absent another day. Teachers’ resistance is

due   to lack of interest to teach students cooperatively.

Tsai (2008) pointed that the traditional lecture whole class is found to be one of the

causes for not implementing cooperative learning in classroom in which the students

are hardly able to communicate in the class because there has been too much teaching

and little learning in traditional class.

Then, it was recognized that lack of budget, resistance and commitment of teachers

and leaders, lack of awareness and lack of student interest is the most challenges that

hinder the implementation of CL practices in sample secondary schools.

⦁ Mechanisms could be in place to improve cooperative learning

Under this sub topic to improve the practice of cooperative learning in secondary

school the mechanisms used to improve the implementation of cooperative learning

practice was discussed. To find the main mechanism the following table contained the

mechanisms listed and the rating value of the respondent is given
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Table 8:- Mechanisms could be in place to improve the  implementation of  CL

practices in secondary schools.

No Items Responde

nts

N D U A t-value

nts F % F % F %

1 The methods of Preparing organized and

participatory plan for implementing CL

Leaders 74 1 1.4 5 6.8 68 91.9 *1.72

participatory plan for implementing CL Teachers 114 2 1.7 6 5.3 106 93.0

2 Students’ activities that make the practice

of CL  effective

Leaders 74 3 4.1 4 5.4 67 90.5 *0.25

of CL  effective Teachers 114 5 4.4 12 10.5 97 85.1

3 Teachers’ participation in cooperative

learning practices

Leaders 74 9 12.2 12 16.2 53 71.6 *1.30

learning practices Teachers 114 23 20.2 17 14.9 74 64.9

4 Interest of students towards the practice of

cooperative learning

Leaders 74 9 12.2 11 14.9 54 73.0 *-1.83

cooperative learning Teachers 114 17 14.9 11 9.6 86 75.4

5 Developing the Positive attitude of

teachers through training

Leaders 74 7 9.5 14 18.9 53 71.6 *0.31

teachers through training Teachers 114 12 10.5 17 14.9 85 74.6

6 Develop leaders’ attitude to make the

practice of CL more effective

Leaders 74 10 13.5 13 17.6 51 68.9 -2.74

practice of CL more effective Teachers 114 7 6.1 10 8.8 97 85.1

7 Leaders evaluation system to implement

CL practices effectively

Leaders 74 3 4.1 6 8.1 65 87.8 -2.83

CL practices effectively Teachers 114 1 0.8 2 1.8 111 97.4

* significant at = 0.05, D= Disagree, U= undecided, A= Agree, N= number of

respondents, % = percentage, F =         Frequency.

As indicated in item 1 of table 8, the respondents were asked to rate the methods of

Preparing organized and participatory plan is the mechanism that is used to improve

the implementation of cooperative learning practices in secondary school. 68 (91.9%)

of SL respondents and 106 (93%) of teacher respondents were agreed that the method

of      preparing organized and participatory plan for implementing CL practices it the

mechanism that used to improve. Only 1 (1.4%) of SL respondents and 2 (1.7%) of

teacher respondents were not agreed with the idea. 5 (6.8%) of SL respondents and 6

(5.3%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree
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of freedom 186 = 1.72. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the method of

preparing organized and participatory plan is the mechanism that is used to improve

the implementation of CL practice in their respective schools, t (186) = 1.72, p > 0.05

two tailed. This means there is no evidence to support the claim that there is a

difference in attitudes between teachers and SL in method of preparing organized and

participatory plan is the mechanism that is used to improve the implementation of CL

practice.

According to Cohen (2002), planning and preparing oneself for learning activity is the

strategy that advance organizer (leader) use in every activities. From the result, it is

recognized that improving the methods of preparing organized and participatory plan

is the essential mechanism could be in place improve the implementation of

cooperative learning practices in sample secondary schools.

According to item 2 of table 8, the respondents were asked to rate Students’ activities

that make the practice of CL effectively. 67 (90.5%) of SL respondents and 97

(85.1%) of teacher respondents were agreed that students activities that make the

practice of         cooperative learning effective is the mechanism that used to improve

the implementation of cooperative learning practices. 3 (4.1%) of SL respondents and

5 (4.4%) of teacher respondents were not agreed with the idea. 4 (5.4%) of SL

respondents and 12 (10.5%) of teacher respondents were not decide on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = 0.25. The calculated t-value is much less than the critical region at

t (186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the students’

activities is the           mechanism that is used to improve the effectiveness of the

implementation of CL practice in their respective schools, t (186) = 0.25, p > 0.05 two

tailed. This means there is no  evidence to support the claim that there is a difference

in attitudes between teachers and SL in students’ activities is the mechanism that is

used to improve the implementation of CL practice.

69



According to Good and Brophy (2006), one important variable that contributed to

students’ achievement is the involvement of students in organizing and planning their

own instruction. So, it was concluded that improving student activities to make the

practice of CL effective is the mechanism that used to improve the implementation of

CL practices in sample secondary schools.

In item 3 of table 8, the respondents were asked to rate improving teachers’

participation in cooperative learning practices. 53 (71.6%) of SL respondents and 74

(64.9%) of   teacher respondents were agreed that improving teachers participation in

CL practices is the mechanism that used to improve the implementation of

cooperative learning in      secondary schools. Only 9 (12.2%) of SL respondents and

23 (20.2%) of teacher         respondents were disagreed the idea. 12 (16.2%) of SL

respondents and 17 (14.9%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 1.30. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on the method of

improving teachers’  participation is the mechanism that is used to improve the

implementation of CL practice in their respective schools, t (186) = 1.30, p > 0.05 two

tailed. This means there is no  evidence to support the claim that there is a difference

in attitudes between teachers and SL in method of improving teachers’ participation is

the mechanism that is used to        improve the implementation of CL practice.

Therefore, it was concluded that improving teacher participation in CL practices is

one of the mechanisms that used to improve the implementation of CL practices in

sample secondary schools.

Regarding with item 4 of table 8, the respondents were asked to rate improving

interest of students toward cooperative learning. 54 (73%) of SL respondents and 86

(75.4%) of teacher respondents were agreed that improving the students’ interest

towards CL is the mechanism that used to improve the implementation of cooperative

learning. 9 (12.2%) of SL respondents and 17 (14.9%) of teacher respondents were

not agreed with the ides. 11 (14.9%) of SL respondents and 11 (9.6%) of teacher

70



respondents were not decided the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = -1.83. The calculated t-value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is no statistically significance mean

difference between teachers and school leaders on the method of improving interest of

students towards CL is the mechanism that is used to improve the implementation of

CL practice in their respective schools, t (186) = -1.83, p > 0.05 two tailed. This

means there is no evidence to support the claim that there is a difference in attitudes

between teachers and SL in method of improving students’ interest towards CL is the

mechanism that is used to improve the implementation of CL practice.

Then, from the result it was recognized that improving the interest of students toward

cooperative learning is the mechanism used to improve the implementation of CL

practices in sample secondary schools.

In item 5 of table 8, the respondents were asked rate developing the Positive attitude

of teachers and leaders through training. In consistent with the findings Armstrong

(2005), training is the planned and systematic modification of employees, behaviors

through learning events, programs and instructions which enables individual to

achieve the level of knowledge, skills and competence need to carry out their work

effectively. 53 (71.6%) of SL respondents and 85 (74.6%) of teacher respondents were

agreed that developing the SL and teachers through training is one of the mechanisms

that used to improve the     implementation of CL practices. 7 (9.5%) of SL

respondents and 12 (10.5%) of teacher respondents were not agreed with this idea. 14

(18.9%) of SL respondents and 17 (14.9%) of teacher respondents were not decided

on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = 0.31. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is no statistically

significance mean difference between teachers and school leaders on developing the

positive attitude of teachers and SL through training  is the mechanism that is used to

improve the              implementation of CL practice in their respective schools, t (186)
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= 0.31, p > 0.05 two tailed. This means there is no evidence to support the claim that

there is a difference in attitudes between teachers and SL in developing the positive

attitude of SL and teachers through training is the mechanism that is used to improve

the implementation of CL   practice.

Therefore, it was conclude that developing the positive attitude of teachers and leaders

is one of the mechanisms that used to improve the implementation of CL in sample

secondary schools.

According to item 6 of table 8, the respondents were asked to rate develop leaders’

attitude to make the practice of CL more effective. 51 (68.9%) of SL respondents and

97 (85.1%) of teacher respondents were agreed that develop leaders attitude to make

the practice of CL more effective is the mechanism that used to improve the

implementation of CL practice. 10 (13.5%) of SL respondents and 7 (6.1%) of teacher

respondents were not agreed with this idea. 13 (17.6%) of SL respondents and 10

(8.8%) of teacher         respondents were not decided on the item.

The computed t-value of both group (SL and teacher) at  = 0.05, degree of freedom

186 = -2.74. The calculated t-value is much less than the critical region at t (186) =

1.98. Consequently, it can be concluded that there is statistically significance mean

difference between teachers and school leaders on developing leaders attitude to make

CL practice effective is the mechanism that is used to improve the implementation of

CL practice in their respective schools, t (186) = -2.74, p < 0.05 two tailed. This

means there is evidence to support the claim that there is a difference in attitudes

between   teachers and SL in developing the leaders’ attitude to make CL practice

effective is the mechanism that is used to improve the implementation of CL practice.

This is may be the SL of some   sampled secondary schools were more experienced

than the new comer school leaders.

In item 7 of table 8, the respondents were asked to rate leaders’ evaluation system to

implement CL practices effectively. 65 (87.8%) of SL respondents and 111 (97.4%) of

teacher respondents were agree that leaders evaluation system to improve CL

effectively is the mechanism could be in place to improve the implementation of CL

practices in secondary schools. Only 3 (4.1%) of SL respondents and 1 (0.8%) of
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teacher respondents were disagreed the idea.  6 (8.1%) of SL respondents and 2

(1.8%) of teacher respondents were not decided on the item.

Furthermore, the computed t-value of both group (SL and teacher) at  = 0.05, degree

of freedom 186 = -2.83. The calculated t-value is much less than the critical region at t

(186) = 1.98. Consequently, it can be concluded that there is statistically significance

mean   difference between teachers and school leaders on the leaders evaluation

system to      implement CL practice effectively is the mechanism that is used to

improve the            implementation of CL practice in their respective schools, t (186)

= -2.83, p < 0.05 two tailed. This means there is evidence to support the claim that

there is a difference in     attitudes between teachers and SL in evaluation system to

implement CL practice           effectively is the mechanism that is used to improve the

implementation of CL practice. This is may be the degree evaluating the practice of

CL in some sampled secondary schools was more active than the rest.

Generally from the above assessment it is possible to conclude that, there is

mechanisms that could be in place to improve the implementation of cooperative

learning in           secondary schools. Most of supervisors and PTAs said that

According to our school the mechanism that used to improve cooperative

learning is the way of organizing school staff and communities to

encourage the implementation of CL. Only the plan is prepared for

implementation of cooperative learning, but to interpret it practically there

is a challenge. The other mechanism is the way of improving students’

interest. On this all student parent must be participate to improve the

students’ interest.

The training is needed to improve the implementation of cooperative

learning for all responsible persons to do it effectively. All woreds

education experts and supervisors follow up to cross check the practice of

cooperative learning. Evaluation must be done within a month is better to

improve the                   implementation of CL in our schools.

Wanzare and da Costa (2000) stated several key strategies (mechanisms) for

enhancing the professional growth of teachers to improve the implementation of CL
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practice which include: systematic guidance and support, continuous training, peer to

peer                    observation (experience sharing).

Therefore, it is concluded that the mechanisms could be in place to improve the

implementation of cooperative learning in sample secondary schools are the planning

and evaluating methods, teachers’ participation, and developing the attitudes of SL

and    teacher through training.

⦁ SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This section deals with the major findings, conclusions and recommendations based

on the results obtained from the data analyzed and interpreted in section four. The

primary      objective of this section is to summarize the overall findings and draw

conclusions based on the finding and put the way forward based on the conclusion.

⦁ Summary

The main objective of this study was to investigate the perception of school leaders

and teachers towards cooperative learning practices in secondary schools of Arsi

Ticho Sub Zone; Oromia Regional State. In order to attain the intended objective,

basic questions on practice of cooperative learning, perception of SL and teachers

towards cooperative learning practices, challenges hinder the implementation of CL

practices, and the strategy could be in place to improve the implementation of CL

practices in secondary schools of the study area. Next, data collecting instruments

such as questionnaire, interview and document were developed and employed.

The researcher has used descriptive survey study in seven secondary schools that were

selected as a sample purposively from 18 secondary schools found in Arsi Ticho Sub

Zone. From these schools, 88 school leaders were selected using available sampling

techniques and 114 of teachers were selected by using stratified random sampling
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techniques. To collect the relevant information from the sampled population, the

questionnaires were distributed for school principal and vice principals, department

and teachers. The interview guide was for supervisors and PTA chair persons.

Furthermore, documents of cooperative learning plan, student achievement plan,

strategic plan, and lesson plan were examined. The questionnaires have both open and

closed ended which is relevant to answer the research question.

Finally, the data obtained from the respondents were sorted, coded, tabulated,

generalized, analyzed and interpreted using descriptive statistics such as frequency

and percentage. The t-test was used to check the statistical significance mean

difference       between the response of the two groups (SL and teachers). Open-ended

questions and   interviews are analyzed by the researcher in narrative way. Documents

such as CL plan, students’ achievement plan, and lesson plan were checked for the

reality of the response of the respondents.

Findings related to the practice of cooperative learning

⦁ 69 (93.2%) of SL respondents and 104 (91.2%) of teacher respondents were

responded that there is a practice of cooperative learning in secondary school.

However, 57 (77%) of SL and 83 (72.8%) of teacher were responded that it

was not actively practiced by all teachers. Thus, this study was found out that

there is less practice of cooperative learning in secondary school of Arsi Ticho

Sub Zone.

⦁ Regarding school leaders’ about 41 (55.3%) of SL and 67 (58.7%) of teachers

were responded that all leaders were not participating in the implementation of

CL practices continuously. This implies that the participation of school leaders

in   implementation of CL practices was not satisfactory in sampled secondary

schools.

⦁ Monitoring and evaluation to support teachers by guiding and giving feedback

instructionally is used to improve the method of teaching. However, 35

(47.3%) of SL and 66 (57.6%) of teacher respondent agree that there was no

continuous   evaluation that done by school leaders. The SLs were mostly
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focus on                 administrative activities rather than instructional

supervision. Then, the study was found out that the monitoring and evaluation

of SL was not well active in secondary schools of the study area.

All of the findings have no statistically significant mean difference between

SL and teachers.

Finding related to perception of School leaders and teachers towards cooperative

learning practices:

⦁ 69 (93.3%) of SL and 104 (82.5%) of teacher were respond that the awareness

of teachers was not developed well to participate in cooperative learning

actively. SLs were better than teachers. Then, the study found that teachers

have awareness gap to practice CL actively sample   secondary schools.

⦁ 50 (67.5%) of SL and 74 (64.9%) of teacher respondents were agreed that

there was no motivation given by school leaders. Then, there was a resistance

and lack of commitment among teacher to accept and participate in the

implementation of cooperative learning practices daily. School leaders did not

give attention to    motivate teachers in the learning teaching process. This

implies that, the school leaders were not motivates teachers attentively in CL

practices in secondary schools of study area.

⦁ There is a perception difference between teachers and SL which 61 (82.4%) of

SL and 97 (85%) of teacher respondents were agreed it. Thus, the study found

out that there was a perception difference between SL and teachers in sample

secondary schools.

All of the findings have no statistically significance mean difference between SL

and teachers respondents.

Finding related to challenges that hinder the implementation of cooperative learning

practices:

⦁ 66 (89.2%) of SL and 104 (91.3%) of teacher respondents were responded

that   lack of awareness was one of the challenges that hinder the
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implementation of    cooperative learning practices. This implies that lack of

awareness was one of the challenges that affect CL practices in secondary

schools of study area.

⦁ The commitment of school leaders and teachers to help learners in daily

activities is the core for every school to achieve good result on students’

academic achievement. However, 52 (70.2%) of SL and 74 (64.9%) of

teacher respondent were agreed that there is lack of commitment of SL and

teachers to help learners   daily. Then, the study was found that lack of

commitment of SL and teachers to help learners in daily activities is the

challenge that hinders the implementation of CL practices in sample

secondary schools.

⦁ Students’ motivation enhances their participation in cooperative learning

practices. From the total respondents 70 (94.5%) of SL and 107 (93.8%) of

teachers were respond that there was lack of students’ motivation. Then, the

study was found out that lack of students’ motivation is one of the challenges

that limit the implementation of CL practices in secondary schools of Arsi

Ticho Sub Zone.

⦁ 57 (77%) of SL and 77 (67.6%) of teacher respondents were respond also

there is lack  of budget to full fill the resources that is used for the

implementation of   cooperative learning practices. This implies that lack of

budget is also one of the       challenges that hinder the implementation of CL

practices in sample secondary schools.

All findings have no significance mean difference between SL and teachers

respondents

Finding related to mechanisms could used to improve the implementation of

cooperative learning:

⦁ Improving the method of preparing an organized and participatory plan to

implement cooperative learning is used to improve the way of monitoring and

evaluation. 68 (91.9%) of SL and 106 (93%) of teacher respondents were

77



agreed that improving the method of preparing an organized and participatory

plan      improve the CL practices. Thus, the study was found that improving

the method of preparing an organized and participatory plan is one of the

mechanisms could   be in place to improve the implementation of CL practices

in sample secondary schools.

⦁ Developing the attitude of SL and teachers through training is very essential to

improve the method of teaching. 53 (71.6%) of SL and 85 (74.6%) of teachers

were agreed that developing the attitude of teachers and 51 (68.9%) of SL and

97 (85.1%) of teacher respondents were agreed that developing the attitude of

leaders were the mechanisms that used to improve the CL practices. This

implies that developing the attitude of SL and teachers is also one of the

mechanisms could be in place to improve the implementation of CL practices

in secondary schools of study area.

⦁ 53 (71.6%) of SL and 74 (64.8%) of teacher respondents were respond that,

improving the participation of teachers by motivating and supporting them

using   instructional supervision improve the CL practices in sample secondary

schools. Then the study was also revealed that, improving the participation of

teachers is the mechanisms could in place to improve the implementation of

CL practices in secondary schools of Arsi Ticho Sub Zone.

All of the major findings have no statistically significance mean difference

between SL and teachers respondents.

⦁ Conclusions

Based on the major finding of the study, the following conclusions were arrived.

⦁ The participation of SL and teachers in practice of cooperative learning in

secondary schools should be used for improving the students’ academic

achievement. However, the practice of cooperative learning was not as such

effective.  From this, it can be concluded that less participation of SL and

teachers in implementation process limits the effectiveness of CL practices in

secondary schools of Arsi Ticho Sub Zone.
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⦁ The awareness is used to enhance the participation of teachers to implement

cooperative learning practice. However, the awareness of teachers to practice

CL was not satisfactory or less than an expected level. This result makes weak

perception among teachers to support learners. From this, it can be concluded

that awareness gap of teachers limit the practice of CL in secondary schools of

Arsi Ticho Sub Zone.

⦁ Motivation of teachers given by school leaders in implementing CL practices

is the core to improve the students’ academic achievement. However, SLs

were not motivate teachers in implementation of cooperative leaning practice

continuously. The system of   monitoring and evaluation is also very weak.

Therefore, it can be concluded that less activity on motivation of teachers by

SL affect the                effectiveness of implementation of CL practices in

secondary schools of Arsi     Ticho Sub Zone.

⦁ The perception of SL and teachers has great influence in practicing CL in

secondary schools. There is perception difference between school leaders and

teachers towards practice of cooperative learning. So, it can be concluded that

perception difference between teachers and SL limit the CL practices in

secondary schools of Arsi Ticho Sub Zone.

⦁ The commitment of SL and teachers is essential for improving the students’

academic achievement through CL practices. However, the SL and teachers

have commitment problem to help learners more. Therefore, it can concluded

that the lack of commitment of SL and teachers affect the effectiveness of CL

practices.

⦁ The practice of CL is well active if all SL, teachers, and students are

participating to implement it. However, there are challenges that hinder the

implementation of CL in secondary schools. The major challenges are lack of

awareness,                resistance of teachers, lack of budget, and lack of student

motivations. Therefore, it is concluded that challenges in implementation of

CL affect the practice of     cooperative learning in secondary schools of Arsi
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Ticho Sub Zone.

⦁ The practice of cooperative learning is improved when the school could be in

place different mechanisms in improving the students’ academic achievement

continuously. Hence, attention needs to be given to improve cooperative

learning practices. Therefore, it is concluded that the method of preparing

participatory plan,  improve the participation of teachers by supporting and

motivating them, and developing the attitude of teachers and SL by training

and experience sharing are some mechanisms could be in place to improve the

implementation of         cooperative learning in secondary schools of Arsi

Ticho Sub Zone.

⦁ Recommendations

On the bases of findings and conclusions drawn above, the following

recommendations are forwarded.

⦁ With regard to the practice of cooperative learning in secondary school, the

school leaders and teachers should improve the participation of all

stakeholders to improve the achievement of students. Teaching learning

process is a continuous   action. So, to implement cooperative learning in

classroom, school leaders and teachers should plan together. School leaders

should follow up and evaluate the implementation of cooperative learning.

Woreda Education Office should also   observe and resolve the problems by

continuous supervision.

⦁ The participation of teachers and school leaders need improvement. The

perception differences mostly come from lack of developing awareness. The

awareness of teachers as well as school leaders could need to be developing

through experience sharing and continuous training. Woreda Education Office

and School SIP committees should discuss together to prepare continuous
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training and to plan for experience sharing in the school and from other

schools to develop their awareness.

⦁ Students have lack of motivation. Most of them are absent from the school.

Parents, SL, and teachers themselves should communicate and give solution to

overcome the challenge of absenteeism.

⦁ The shortage of budget is one of the challenges that need to be get solution.

The school leaders and school communities including Woreda Education

Office and Woreda Administration Office should work to resolve this problem

by mobilizing the school community and finding the budget allocation.

⦁ The finding of the study identified that there is a resistance of teachers to

participate in practicing of cooperative learning and lack of commitment

because of absence of motivation. The school leaders should plan to minimize

the             resistance by motivating teachers, by discussing with teachers and

by continuous support and advice.

⦁ Methods of preparing organized and participatory plan by establishing the

organized team is improve the implementation of cooperative learning

practices. The school leaders and teachers should develop the collaboration

and preparing the plans together. WEO should recheck the plan using

supervision and            evaluation to give comment by guiding and supporting

them.

⦁ Moreover, improving the participation of teachers and developing the attitude

of School leaders and teachers are the mechanisms could be in place to

improve the           implementation of cooperative learning practices. School

leader themselves and WEO should have use continuous discussion and apply

active supervision to     increase the participation of teachers. WOE experts

should prepare continuous training for teachers and school leaders to develop

the positive attitude of teachers and school leaders to participate in

implementation of cooperative learning        continuously to improve the

students’ academic achievement.
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⦁ Appendix - A

HARAMAYA UNIVERSITY

POST GRADUATE DIRECTORATE

Questionnaire filled by school leaders

The questionnaire will be completed by Secondary school Leaders (Principals, vice

Principals, and department heads).

Dear respondent

This questionnaire is designed to obtain your opinion and view on various aspects of

school leaders and teachers perception towards effective cooperative learning practice

of your school. The information provided in the questionnaire will be handled

confidentially and used for academic purpose only. Hence, the advance of your

genuine and               professional contribution will be enabling the research study to

be a successful one. Please, give your responses after reading the instruction carefully

for each section and answer every question.

Note that no need of writing your name anywhere.
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Thank you in advance of your genuine opinion!

Tolina Mekonnen

Section 1: General information

Instruction: Make a tick ( X ) for the following questions in the boxes indicated

Name of the school _________________________________________

⦁ Sex   A. Female       B.  Male

⦁ Age   A. 20 and below 20 years    B.  21-30 years     C. 31-40years

D. 41-50 years         E.   above 50 years

⦁ Qualification:  A. Dipplom  B. Bachelor  C. degree (BA/BSc/Bed)

D. MSc/MA/MEd       E. others

⦁ Work experiences: A. 5 or below 5 years     B. 5-10 years      C.  11-15

years                  D. 16-20 years       E. above 20 years

⦁ Your current position:  A. Principals     B. Vice Principals       C.

Department head      D.  teacher

Section 2: Perception of School Leaders and Teachers towards Practices of

Cooperative Learning.

The following are statements about practices of cooperative learning in your school.

Please rate each statement from strongly agree to strong disagree and tick (

√
) the

numbers which most closely represents your opinion using the following 5 points
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scale.

5= SA (strongly Agree), 4 = A (Agree), 3 = U (Undecided), 2 = D (Disagree) and 1=

SD (Strongly  Disagree).

School leaders includes, Departments, principals, Vice principals, Supervisors, and

PTA.

2.1. Practice of Cooperative Learning in Secondary School

Statement SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

There is the practice of cooperative  learning in my school

The practice of cooperative learning is actively practiced in

my school

All teachers are practicing cooperative learning continuously

in my school

Cooperative learning make significant change on student

academic achievement

School Leaders are facilitating practices of cooperative

learning every day

Classroom facilities are somewhat comfortable for practices

of cooperative learning in my school

All leaders participate in implementation of cooperative

learning practice actively in my school
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The students are developing ability to improve their

achievement because of participation of teachers and leaders in

cooperative learning daily in my school

The school leaders are evaluated and give feedback on

practices of cooperative learning continuously

2.2. Perceptions of Teachers and Leaders towards Cooperative Learning Practice

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

Awareness of teachers to practice cooperative learning is not

well developed

Leaders have more awareness to practice cooperative learning

than teachers to do it well

The school leaders motivate teachers  in practice  cooperative

learning

Training is given for leaders to develop their awareness to

improve the methods of learning

I have get more training in practice of cooperative learning

more and I do it well

There is a perception difference between teachers and leaders

toward CL because of training gap

Perception of school leaders towards CL practices

unsatisfactory to implement it well

The practices of CL improve the students’ academic

achievement

2.3. Challenges that hinders leaders and teachers in practicing cooperative

learning

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

The lack of budget  is challenge that hinder leaders and teachers
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Resistance of teachers is challenge that hinder leaders and

teachers

The lack of students’ motivation is challenge that hinder leaders

and teachers

Lack of awareness is challenge that hinder leaders and teachers

Lack of teachers in subject wise is challenge that hinder leaders

and teachers

Weak participation of leaders is challenge that hinder leaders and

teachers

Lack of commitment  of teachers and leaders to help learners is

challenge that hinder leaders and teachers

2.4. Mechanisms (strategies) used to improve the implementation of cooperative

learning practices in secondary schools

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

The methods of making organized and participatory plan for

implementing CL is mechanism used to improve the

implementation of CL practices

Students’ activities that make the practice of cooperative

learning effective is mechanism used to improve the

implementation of CL practices

Teachers’ participation in cooperative learning practices

Interest of students towards the practice of CL is mechanism used

to improve the implementation of CL practices

Developing the Positive attitude of  teachers through training

Developing leaders’ attitude to make the practice of CL more

effective

Leaders evaluation system to implement CL practices effectively

Section 3: Please put a circle in “Yes” or “No” Boxes
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⦁ Does the school have a plan to evaluate the practices of cooperative learning?

A. Yes     B.  No

⦁ Do students have plan to improve their academic achievement through

cooperative learning practices   A. Yes     B.  No

⦁ Are all teachers have playing a great role in implementation of cooperative

learning practices in your school?         A. Yes     B.  No

⦁ Is the implementation of cooperative learning practices increase student

achievement in your school?  A. Yes     B.  No

⦁ Do school leaders participate in implementation of cooperative learning

effectively in your school? A. Yes     B.  No

⦁ Do all teachers have positive attitude toward cooperative learning practices

in your school?  A. Yes     B.  No

Section 4: please explain what you are feeling on practices of cooperative

learning

⦁ Are there factors that limit the contribution of leaders and teachers for

implementation of cooperative learning in secondary school?

A. Yes     B.  No

If your answer on question 1 is Yes what are the factors?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_____________________

⦁ What do you think about the participation of school leaders and teachers in

the           implementation of cooperative learning practices in your school?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

96



_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_________________

⦁ What do you tell about the perception of school leaders toward cooperative

learning practices in your school?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________

⦁ Is there a perception difference between teachers and leaders towards

cooperative learning practices?   A. Yes     B.  No

If your answer on question 4 is yes what is make them different

______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_____________________

⦁ What strategies should be takes place to improve the implementation of

cooperative learning practices in your school?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

___________
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⦁ Appendix - B

HARAMAYA UNIVERSITY

POST GRADUATE DIRECTORATE

Questionnaire filled by Teachers

The questionnaire will be completed by Secondary school teachers.

Dear respondent

This questionnaire is designed to obtain your opinion and view on various aspects of

school leaders and teachers perception towards effective cooperative learning practice

of your school. The information provided in the questionnaire will be handled

confidentially and used for academic purpose only. Hence, the advance of your

genuine and                  professional contribution will be enabling the research study to

be a successful one. Please, give your responses after reading the instruction carefully

for each section and answer every question.
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Note that no need of writing your name anywhere.

Thank you in advance of your genuine opinion!

Tolina Mekonnen

Section 1: General information

Instruction: Make a tick ( X ) for the following questions in the boxes indicated

Name of the school _________________________________________

⦁ Sex   A. Female       B.  Male

⦁ Age   A. 20 and below 20 years    B.  21-30 years     C. 31-40years

D. 41-50 years         E.   above 50 years

⦁ Qualification:  A. Dipplom  B. Bachelor  C. degree (BA/BSc/Bed)

D. MSc/MA/MEd       E. others

⦁ Work experiences: A. 5 or below 5 years     B. 5-10 years      C.  11-15 years

D. 16-20 years       E. above 20 years

⦁ Your current position:  A. Principals      B. Vice Principals         C.

department head      D.  teacher

Section 2: Perception of School Leaders and Teachers towards  Practices of

Cooperative Learning.

The following are statements about practices of cooperative learning in your school.
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Please rate each statement from strongly agree to strong disagree and tick (

√
) the

numbers which most closely represents your opinion using the following 5 points

scale.

5= SA (strongly Agree), 4 = A (Agree), 3 = U (Undecided), 2 = D (Disagree) and 1=

SD (Strongly  Disagree).

School leaders includes, Departments, principals, Vice principals, Supervisors, and

PTA.

2.1. Practice of Cooperative Learning in Secondary School

Statement SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

There is the practice of cooperative  learning in my school

The practice of cooperative learning is actively practiced in

my school

All teachers are practicing cooperative learning continuously

in my school

Cooperative learning make significant change on student

academic achievement

School Leaders are facilitating practices of cooperative

learning every day

Classroom facilities are somewhat comfortable for practices

of cooperative learning in my school
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All leaders participate in implementation of cooperative

learning practice actively in my school

The students are developing ability to improve their

achievement because of participation of teachers and leaders in

cooperative learning daily in my school

The school leaders are evaluated and give feedback on

practices of cooperative learning continuously

2.2. Perceptions of Teachers and Leaders towards Cooperative Learning Practice

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

Awareness of teachers to practice cooperative learning is not

well developed

Leaders have more awareness to practice cooperative learning

than teachers to do it well

The school leaders motivate teachers  in practice  cooperative

learning

Training is given for leaders to develop their awareness to

improve the methods of learning

I have get more training in practice of cooperative learning

more and I do it well

There is a perception difference between teachers and leaders

toward CL because of training gap

Perception of school leaders towards CL practices

unsatisfactory to implement it well

The practices of CL improve the students’ academic

achievement

2.3. Challenges that hinders leaders and teachers in practicing cooperative

learning

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)
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The lack of budget  is challenge that hinder leaders and teachers

Resistance of teachers is challenge that hinder leaders and

teachers

The lack of students’ motivation is challenge that hinder leaders

and teachers

Lack of awareness is challenge that hinder leaders and teachers

Lack of teachers in subject wise is challenge that hinder leaders

and teachers

Weak participation of leaders is challenge that hinder leaders and

teachers

Lack of commitment  of teachers and leaders to help learners is

challenge that hinder leaders and teachers

2.4. Mechanisms (strategies) used to improve the implementation of cooperative

learning practices in secondary schools

Items SA

(5)

A

(4)

U

(3)

D

(2)

SD

(1)

The methods of making organized and participatory plan for

implementing CL is mechanism used to improve the

implementation of CL practices

Students’ activities that make the practice of cooperative

learning effective is mechanism used to improve the

implementation of CL practices

Teachers’ participation in cooperative learning practices

Interest of students towards the practice of CL is mechanism used

to improve the implementation of CL practices

Developing the Positive attitude of  teachers through training

Developing leaders’ attitude to make the practice of CL more

effective

Leaders evaluation system to implement CL practices effectively
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Section 3: Please put a circle surrounding “Yes” or “No”

⦁ Does the school have a plan to evaluate the practices of cooperative learning?

A. Yes     B.  No

⦁ Do students have plan to improve their academic achievement through

cooperative learning practices   A. Yes     B.  No

⦁ Are all teachers have playing a great role in implementation of cooperative

learning practices in your school?         A. Yes     B.  No

⦁ Is the implementation of cooperative learning practices increase student

achievement in your school?  A. Yes     B.  No

⦁ Do school leaders participate in implementation of cooperative learning

effectively in your school? A. Yes     B.  No

⦁ Do all teachers have positive attitude toward cooperative learning practices

in your school?  A. Yes     B.  No

Section 4: please explain what you are feeling on practices of cooperative

learning

⦁ Are there factors that limit the contribution of leaders and teachers for

implementation of cooperative learning in secondary school?

A. Yes     B.  No

If your answer on question 1 is Yes what are the factors?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_____________________

⦁ What do you think about the participation of school leaders and teachers in

the           implementation of cooperative learning practices in your school?

_______________________________________________________________
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_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_________________

⦁ What do you tell about the perception of school leaders toward cooperative

learning practices in your school?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________

⦁ Is there a perception difference between teachers and leaders towards

cooperative learning practices?   A. Yes     B.  No

If your answer on question 4 is yes what is make them different

______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_____________________

⦁ What strategies should be takes place to improve the implementation of

cooperative learning practices in your school?

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

__________
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⦁ Appendix - C

HARAMAYA UNIVERSITY

POST GRADUATE DIRECTORATE

Interview schedule for supervisors

⦁ How did you get the practices of cooperative learning in your school?

⦁ What are the roles of school leaders and teachers in improving the

implementation of cooperative learning practices? Have you trained well

on this?

⦁ Is there a perception difference between school leaders and teachers

towards    cooperative learning Practices? If they have differences how you

explain it?

⦁ What are the major factors that limit the contribution of school leaders and
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teachers to implement the cooperative learning practice in your school?

⦁ What alternative strategies should be in place to improve cooperative

learning practices in your school?

⦁ Appendix - D

HARAMAYA UNIVERSITY

POST GRADUATE DIRECTORATE

Interview schedule for PTA translated to Afan Oromo

⦁ Manni barumsaa keessan gareen barsiisuu barattotaa irratti

xiyyeeffachuun walitti fufiinsaan hojjetaa jiraachuu isaa akkamitti

hubattu?

⦁ Gareen barachuu barattootaa fooyyessuu irratti gaheen geggeessitoota

mana barumsaa fi gaheen barsiisotaa maali? Dhimma kana irratti leenjii

sirriitti fudhattanii jirtuu?

⦁ Ilaalchi geggeessitootaa fi barsiisotaa dhimma hirmaannaa gareen

barachuu barattootaa irratti qaban garaararummaa qaba? Yoo qabaate
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akkamitti ibsuu   dandeessu?

⦁ Rakkoon gareen barachuu barattootaa geggeessuu irratti geggessitootaa

fi        barsiisota mana barumsaa biratti hudhaa ta’e maali?

⦁ Gara fuula duraatti Kallattiin tarsiimawaa gareen barachuu barattootaa

kana hojiirra oolmaa isaa fooyyessuun ittiin dandaa’amu maali?
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